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Abstract: This paper explores the effectiveness of drama and role play activities in
improving speaking fluency among EFL (English as a Foreign Language) learners. These
interactive methods provide a supportive environment that encourages spontaneous speech,
reduces anxiety, and builds communicative competence. The research involved pre- and
post-tests, classroom observations, and student feedback to evaluate the impact of drama -
based instruction on speaking fluency.
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Introduction:

Speaking fluently is one of the most challenging skills for language learners. Traditional
methods often fail to provide enough real-life speaking opportunities in the classroom.
Drama and role play offer practical solutions to this problem by simulating real -life
situations and encouraging natural communication. This study aims to investigate how
drama and role play can be integrated into English language teaching to enhance fluency
and confidence among students.

Moreover, drama and role play align with communicative language teaching (CLT)
principles, where interaction is central to learning. These methods allow students to move
beyond rote memorization and grammar drills to use English meaningfully. As learners
embody different roles and participate in various scenarios, they practice intonation,
pronunciation, and conversational strategies in context. The use of authentic materials and
situational dialogue enables learners to engage with the target language actively and
purposefully.

Given the growing emphasis on learner-centered pedagogy and 21st-century skills,
drama-based instruction offers a valuable alternative to conventional speaking exercises.
This study, therefore, seeks not only to measure improvements in speaking fluency but also
to understand students’ attitudes toward drama and its perceived benefits in the EFL
classroom.

Methodology:

The study was conducted over a two-month period in a secondary school EFL classroom.
Twenty students participated in weekly drama and role play sessions. The methods
included:

« Pre- and post-speaking assessments to measure fluency.

106



Vol1No9 October, 2025

« Observation checklists to record student interaction and engagement.

« Feedback questionnaires to gather student opinions on the activities.

The drama tasks included scripted dialogues, improvisational scenes, and structured role
plays on everyday topics.

Results:

The findings revealed a noticeable improvement in students’ speaking fluency:

« Students spoke with fewer pauses and hesitations during post-tests.

o There was a 20% increase in the number of students using complete sentences and
varied vocabulary.

« Learnersreported feeling more confident and less anxious when speaking in English.

« Teachersobserved higher participation and willingness to speak in class discussions.

Further analysis showed that:

« Students improved their average speaking time per activity from 1.5 minutes to 3.2
minutes over the course of the study.

« Pronunciation accuracy improved by 30%, as noted by external evaluators.

« Group activities fostered a strong sense of collaboration, with 85% of participants
stating that working in pairs or small groups made speaking English more enjoyable.

o Students became more comfortable initiating conversations and responding
spontaneously, which was rarely observed before the intervention.

The teacher logs also indicated that lesson engagement increased, especially among
students who were previously passive in traditional classroom settings.

Discussion:

Drama and role play created a low-pressure, engaging environment that allowed students
to experiment with language. These methods fostered creativity, teamwork, and spontaneous
speech production. The activities helped bridge the gap between passive knowledge and
active use of English. However, successful implementation requires careful planning and
teacher support to ensure meaningful interaction.

The integration of drama and role play helped overcome several barriers to speaking
fluency, particularly fear of making mistakes and lack of vocabulary retrieval under
pressure. Because students were “acting,” they felt less judged and more willing to take
linguistic risks. This finding aligns with Vygotsky’s sociocultural theory, which emphasizes
the importance of social interaction in language development.

Another important observation was that role play enabled context-rich practice, such as
ordering food, attending a job interview, or resolving a conflict. These real-life scenarios
made vocabulary and grammar usage more memorable and meaningful. Additionally, drama
activities contributed to pronunciation and intonation practice in ways that typical speaking
drills could not.

However, the study also noted that not all students were immediately comfortable with
performance-based tasks. Some expressed initial hesitation or anxiety, which gradually
diminished as they gained familiarity with the format. This suggests the need for gradual
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scaffolding and a supportive classroom atmosphere when implementing drama-based
learning.

Conclusion:

Incorporating drama and role play into English language instruction significantly
enhances speaking fluency among EFL learners. These methods provide authentic
communicative contexts, reduce anxiety, and boost learner motivation. Teachers are
encouraged to include drama-based strategies in their classrooms to promote language
fluency and real-world communication skills.

In conclusion, the findings of this study confirm that drama and role play are effective
pedagogical tools for improving speaking fluency among EFL learners. These methods
provide learners with meaningful, context-based language practice that not only enhances
their verbal skills but also builds confidence, creativity, and cooperation.

The use of role-playing activities allows students to simulate real-life conversations,
thereby improving their ability to think and respond in English spontaneously. Furthermore,
the non-threatening nature of drama reduces language anxiety, especially for shy or less
motivated students.

Although some learners may initially struggle with performance-based tasks, with proper
scaffolding and encouragement, most students gradually develop greater fluency, better
pronunciation, and a more positive attitude toward speaking English.

Educators are encouraged to incorporate drama and role play into regular classroom
practice to foster communicative competence, engage learners actively, and prepare them
for authentic language use beyond the classroom. Future research may explore the long-term
impact of such methods and their adaptation to online or hybrid learning environments.
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