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Abstract

The rapid integration of digital technologies into educational settings has transformed the
way English is taught and learned worldwide. This study investigates the impact of digital
tools, including mobile applications, learning management systems, online platforms, and
multimedia resources, on English language acquisition among university students. Following
the IMRAD structure, the research employed a mixed-methods approach involving 120
undergraduate students from Tashkent Perfect University. Quantitative data were collected
through pre-tests and post-tests, while qualitative insights were gathered through semi-
structured interviews and classroom observations. The findings reveal that students who
utilized digital technologies achieved significantly higher scores in vocabulary acquisition,
listening comprehension, and overall communicative competence compared to those who
relied solely on traditional methods. Moreover, digital tools increased learner motivation,
autonomy, and engagement. However, challenges such as digital distraction, unequal access
to technology, and the need for teacher training were also identified. The study concludes
that, when integrated thoughtfully, digital technologies serve as powerful catalysts for
English language learning, but their effectiveness depends on pedagogical alignment and
learner readiness.

Keywords: digital technologies, English language learning, EFL, educational technology,
mobile-assisted language learning, learner autonomy, higher education

[IpunATH NpeamoxkeHne
Your abstract is already strong and academically structured. Here is a polished and more
natural academic version with improved flow, consistency, and style:

Abstract

The rapid expansion of online education, particularly during and after the COVID-19
pandemic, has encouraged educators to reassess the comparative effectiveness of online and
traditional approaches to English language teaching. This study examines the strengths,
limitations, and overall effectiveness of online and traditional methods of English language
learning among university students. Following the IMRAD structure, the research employed
a quasi-experimental mixed-methods design involving 130 participants from Tashkent
Perfect University. One group (n = 65) received fully online instruction, while the other group
(n = 65) participated in traditional face-to-face classes. Quantitative data were collected
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through pre-tests and post-tests assessing language proficiency, whereas qualitative data
were obtained from interviews and focus group discussions. The findings indicate that both
instructional methods contribute significantly to learning improvement; however, their
advantages differ. Traditional learning proved more effective in developing speaking skills,
promoting classroom interaction, and providing immediate teacher feedback. In contrast,
online learning demonstrated greater effectiveness in terms of flexibility, self-paced learning,
and access to multimedia resources. The study ultimately supports the implementation of a
blended learning approach that integrates the advantages of both methods to enhance English
language education.

Keywords: online learning, traditional learning, blended learning, English language
learning, comparative study, EFL, higher education

tarjima qil ruschaga va o'zbekchaga

Ruscha tarjima

AHHOTALUSA

Cmpemumenvroe pazgumue oHIAUH-00pA308aHUsL, 0COOEHHO 8 Nepuoo u Nocie NaHoemuu
COVID-19, nobyouno nedazo2oe nepecmMompems CpaGHUMENbHYI0 dDDEeKMUBHOCHb OHNALH-
U MPAOUYUOHHBIX MEmO008 NPenooasanusi aHeIUNCKo20 A3blka. B dannom uccrnedosanuu
paccmampugaromces CUilbHvle CMOpPOHbL, 02PAHUYEHUS U 00uas d¢hhekmusHocme OHIAUH- U
MPAOUYUOHHBIX MEMOO08 U3VUEHUS AHRTULICKO20 A3bIKA CPeOU CMYOeHM 08 YHUBEPCUMEMO8.
Uccneoosanue, evinonnennoe 6 coomseemcmeuu co cmpykmypou IMRAD, ochosano Ha
K8A3UIKCNEPUMEHMATbHOM — CMEUaHHOM Memode u oxsamvieaem 130 yyacmuuxog
u3 Tashkent Perfect University. Oona epynna (n = 65) obyuanrace noiHocmvlo 6 OHIAUH-
Gdopmame, mozda kak opyeas epynna (n = 65) npoxoouna mpaduyuoHHoe ouHoe odyyeHue.
Konuuecmeennvle Oannvie ObL1U COOpaAHbL ¢ NOMOWBIO NPEOBAPUMENLHO20 U UNMO208020
Mecmupo8anusi YposHs G1A0eHUsl SA3bIKOM, a4 KadecmeeHHvle OaHHble Obliu NOLYYeHbl
nOCpPeoCcmeom UHMEPBbIO U (DOKYC-epynnogulx 0Ocyxcoenuil. Pe3ynbmamel nokasvleaiom,
ymo 0ba memooa obyuenuss Cnocoocmayom 3HAYUMeIbHOMY Npozpeccy 8 00yueHuU, 0OHAKO
ux npeumywecmea paziuvaromces. Tpaouyuonnoe odbyyenue okazanoco bonee d¢hpexmusHvim
8 passumMuu paze080PHbIX HABLIKOG, OP2AHUAYUU 63AUMOOECMBUL 6 aAYOUmopuu u
obecneyeHuU onepamueHoll 0OPAMHOU C853U CO CMOPOHbL npenodasamelis. B mo oce epems
OHNQUH-00YYeHUe NPOOEMOHCMPUPOBATO OOLUYIO IPHEKMUBHOCb ¢ MOYKU 3PEHUs.
2UbKOCmMU, CamoCcmosmenbH020 memMna 00y4eHus U 00CMyna K MyJibmMumMeOUlHbIM pecypcam.
Hccneoosanue noomeepoicoaem yenecooopazHocms NPUMEHEHUs CMEULaHHO20 No0Xo0d K
00VUeHUI0, 00beOuHAIUe20 npeumyujecmea 000ux Mmemooos Ol  NOBbIULEHUS
appexmusHocmu npenooasanus aH2IULCKO20 A3bIKA.

KuroueBble cjioBa: ounaiin-oOyueHue, mpaouyuorHoe odoyyeHue, cmeuanioe ooyueHue,
U3yyeHue aHeUCKo20 A3bIKa, cpasHumenvHoe ucciedoganue, EFL, evicuiee oopazosanue.
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O‘zbekcha tarjima

Annotatsiya

Onlayn ta’limning jadal rivojlanishi, aynigsa COVID-19 pandemiyasi davrida va undan
keyin, pedagoglarni ingliz tilini o‘qitishning onlayn va an’anaviy usullarining qiyosiy
samaradorligini gayta ko ‘rib chigishga undadi. Mazkur tadqgiqot universitet talabalari
orasida ingliz tilini o ‘rganishning onlayn va an’anaviy usullarining ustunliklari, chekloviari
hamda umumiy samaradorligini tahlil giladi. IMRAD tuzilmasi asosida olib borilgan
tadqiqot kvazi-eksperimental aralash metodologiyaga tayangan bo ‘lib, unda Tashkent
Perfect Universityning 130 nafar talabasi ishtirok etdi. Bir guruh (n = 65) to ‘lig onlayn ta’lim
oldi, ikkinchi guruh (n = 65) esa an’anaviy yuzma-yuz ta’lim shaklida tahsil oldi. Migdoriy
ma’lumotlar til kompetensiyasini baholovchi dastlabki va yakuniy testlar orqali to ‘plandi,
sifat ma’lumotlari esa intervyular hamda fokus-guruh muhokamalari asosida olindi.
Natijalar har ikkala ta’lim usuli ham o ‘quv natijalarining sezilarli yaxshilanishiga xizmat
qilishini ko ‘rsatdi, biroq ularning afzalliklari farqlanadi. An’anaviy ta’lim og ‘zaki nutq
ko ‘nikmalarini rivojlantivish, auditoriya ichidagi o ‘zaro mulogotni kuchaytirish va
o ‘qituvchidan tezkor fikr-mulohaza olishda samaraliroq ekanligi aniglandi. Aksincha, onlayn
ta’lim moslashuvchanlik, mustaqil o ‘qish sur’ati va multimedia resurslaridan foydalanish
imkoniyati jihatidan ustunlik ko ‘rsatdi. Tadqiqot ingliz tili ta’limini yanada samarali tashkil
etish uchun har ikki usulning afzalliklarini birlashtiruvchi aralash ta’lim yondashuvini
qo ‘llashni tavsiya etadi.

Kalit so‘zlar: onlayn ta’lim, an’anaviy ta’lim, aralash ta’lim, ingliz tilini o ‘rganish,
qiyosiy tadgiqot, EFL, oliy ta’lim.

Abstract Bilingualism, the regular use of two languages in everyday life, has long been a
subject of considerable interest in applied linguistics and second language acquisition
research. In Uzbekistan, where most learners speak both Uzbek and Russian before
encountering English, bilingualism plays a particularly significant role in the language
learning process. This study examines the impact of pre-existing bilingual competence on the
acquisition of English as a third language among university students. Following the IMRAD
format, the study used a mixed-methods design with 100 participants from Tashkent Perfect
University. Quantitative data were drawn from English proficiency assessments and a
structured questionnaire, while qualitative insights came from semi-structured interviews.
Results indicated that bilingual learners outperformed monolingual learners in
metalinguistic awareness, vocabulary acquisition, and learning strategies. However, certain
challenges were identified, including cross-linguistic interference and confusion between
similar grammatical structures. The study concludes that bilingualism, when leveraged
consciously through pedagogical practice, serves as a cognitive and linguistic asset for
English language learning, supporting the broader recognition of multilingualism as a
resource rather than a barrier. Keywords: bilingualism, multilingualism, third language
acquisition, cross-linguistic influence, metalinguistic awareness, English language learning,
Uzbek learners o'zbekcha va ruschaga tarjima qil
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O¢zbekcha tarjima

Annotatsiya

Ikki tillilik, ya’ni kundalik hayotda ikki tildan muntazam foydalanish, amaliy tilshunoslik
va ikkinchi tilni o ‘zlashtirish tadqiqotlarida uzoq yillardan buyon katta qizigish uyg ‘otib
kelmogda. O ‘zbekistonda aksariyat o ‘quvchilar ingliz tiliga duch kelishidan oldin o ‘zbek va
rus tillarida so zlashgani sababli, ikki tillilik til o ‘rganish jarayonida aynigsa muhim o ‘rin
tutadi. Mazkur tadqgiqot universitet talabalari orasida avvaldan shakllangan ikki tilli
kompetensiyaning ingliz tilini uchinchi til sifatida o ‘zlashtirishga ta’sirini o ‘rganadi. IMRAD
formati asosida olib borilgan tadqiqot aralash metodologiya asosida tashkil etilib,
unda Tashkent Perfect Universityning 100 nafar talabasi ishtirok etdi. Migdoriy ma’lumotlar
ingliz tili bilimini baholash testlari va tuzilgan so‘rovnoma orqali to ‘plandi, sifat
ma’lumotlari esa yarim tuzilgan intervyular asosida olindi. Natijalar ikki tilli o ‘quvchilar
metalingvistik ong, lug ‘at boyligini o ‘zlashtirish va o ‘rganish strategiyalari bo ‘yicha bir tilli
o ‘quvchilarga nisbatan yuqori natijalarni ko ‘rsatganini aniqladi. Shu bilan birga, tillararo
interferensiya hamda o ‘xshash grammatik tuzilmalar o ‘rtasidagi chalkashlik kabi ayrim
muammolar ham kuzatildi. Tadqgiqot xulosasiga ko ‘ra, ikki tillilik pedagogik amaliyot orqali
ongli ravishda qo ‘llab-quvvatlanganda, ingliz tilini o ‘rganishda kognitiv va lingvistik
ustunlik vazifasini bajaradi hamda ko ‘p tillilikni to ‘siq emas, balki resurs sifatida e ’tirof etish
zarurligini tasdiglaydi.

Kalit so‘zlar: ikki tillilik, ko'p tillilik, uchinchi tilni o ‘zlashtirish, tillararo ta’sir,
metalingvistik ong, ingliz tilini o ‘rganish, o ‘zbek o ‘quvchilari.

Ruscha tarjima

AHHOTALIUSA

Bununeeusm, mo ecmov peeynaproe ucnonb3osauue 08yx s36lK08 8 NOBCEOHEBHOU HCU3HU,
0aBHO  ABNAEMCS NPEOMEemoM 3HAYUMENbHO20 UHmepeca 6 o001acmu NpUuKIAoOHoU
JIUHSBUCTMUKU U UCCTEO08AHULL YCBOEHUS BMOPO20 A3bIKA. B Y36exucmane, 20e 6onbuluHcmeo
obyyaowuxcs 61a0erom Y30eKCKUM U PYCCKUM A3bIKAMU 00 HAYALA U3VYEHUs. AH2TUNICKO2O,
OunUH2BUZM Ucpaem O0CODEHHO BAJCHYIO pOIb 6 npoyecce U3VUeHus A3bIKA. JlanHoe
uccrnedoeanue paccmampusaem — GauUsHUe  yice  CQOPMUPOBAHHOU  OUNUHEBANBHOU
KOMNeMmeHYuu Ha YCB0eHUe AHIUNCKO20 SA3bIKA KAK MPembe2o A3blKa Cpeou CmyOeHmos
YHusepcumemos. Hcciredosanue, evinonnenHoe 6 opmame IMRAD, ochosviganocvy Ha
cmewanHom memoode u oxeamuno 100 yuacmuuxos usz Tashkent Perfect University.
Konuuecmeennvie OanHvle OblLiU NOTYYEHBL C NOMOWDBIO MECMO8 HA YPOBEHb B61A0CHUs.
AHRUUCKUM AZLIKOM U CIMPYKMYPUPOBAHHO20 ONPOCHUKA, M020a KAK KauecmeeHHble OaHHble
ObLIU  COOpanvl  NOCPEeOCMBOM  NOJLYCMPYKMYPUPOBAHHBIX — UHMeEPSblo.  Pezyromamut
NOKA3ay, Ymo  OUNUHEBATbHblE — 00yYalowuecs Npesocx00am  MOHOIUHSBATbHBIX
00yYaIOWUXCcs N0 YPOBHIO MEMAsA3blK0B020 CO3HAHUS, YCBOEHUIO CLOBAPHO20 3anaca U
UCNONB308aHUI0 cmpame2uti 0byyeHus. Bmecme ¢ mem Oviiu 6vlssnensvl onpeoeiéHHvle
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MPYOHOCMU, — BKIIOUASL  MEHCHA3LIKOBYIO  UHMeEpPepeHyuro U  cMeuleHue  CXOHCUX
epammamuyeckux cmpykmyp. Hcciredosanue npuxooum K 661600y, 4mo OUTUHSBUIM, NPU €20
OCO3HAHHOM UCNOIL30BAHUU 8 Ne0aA202UYEeCKOl NpaKkmuke, CMaHO8UMCs KOSHUMUBHbIM U
JIUHSBUCTIUYECKUM NPEUMYWECMBOM 6 U3YUeHUU AHRNULICKO20 A3bIKA U CHOCOOCmByem
NPUSHAHUIO MHO2O0A3bIYUS He KAK NPensimcmeus, a KaK YeHHo20 pecypcd.

KialoueBble  cj0Ba: OuiunegusmM,  MHO20s3blYUe,  VCBOEHUE  MmMpemveco  sA3bIKd,
MENCHAZLIKOBOE  GIUAHUE, MEMAs3blK080e CO3HAHUe, U3VUeHUe aH2IULCK020 A3bIKd,
y3bexckue obyuarouuecs.

Abstract Artificial intelligence (A1) has emerged as one of the most transformative forces
in contemporary education, particularly in the field of foreign language learning. AI-powered
tools such as ChatGPT, Grammarly, ELSA Speak, and Duolingo's adaptive systems offer
unprecedented opportunities for personalized, interactive, and accessible language
education. This study investigates the use, perceptions, and effectiveness of Al tools in English
language learning among undergraduate students at Tashkent Perfect University. Adopting
the IMRAD structure, the research employed a mixed-methods design with 110 participants.
Quantitative data were collected through a structured questionnaire and pre-test/post-test
assessments, while qualitative data were derived from interviews and reflective journals. The
findings demonstrate that Al tools significantly enhance learner autonomy, provide instant
feedback, and improve specific skills such as writing, pronunciation, and grammar. However,
concerns were raised regarding over-reliance, ethical considerations, and the diminished
role of human interaction. The study concludes that Al tools, when integrated thoughtfully
and ethically, can serve as effective supplements to traditional language instruction and
contribute meaningfully to the development of English language proficiency. Keywords:
artificial intelligence, Al in education, English language learning, ChatGPT, intelligent
tutoring systems, personalized learning, EFL o'zbekcha va ruscha tarjima qil

O‘zbekcha tarjima

Annotatsiya

Sun’iy intellekt (SI) zamonaviy ta’limdagi eng muhim transformatsion omillardan biri
sifatida namoyon bo‘lib, aynigsa xorijiy tillarni o‘rganish sohasida katta ahamiyat kasb
etmoqda. ChatGPT, Grammarly, ELSA Speak hamda Duolingoning moslashuvchan tizimlari
kabi SI asosidagi vositalar shaxsiylashtirilgan, interaktiv va qulay til ta’limi uchun mislsiz
imkoniyatlar yaratmoqda. Mazkur tadqiqot Tashkent Perfect University bakalavr talabalari
orasida ingliz tilini o‘rganishda SI vositalaridan foydalanish, ularga bo‘lgan munosabat va
ularning samaradorligini o‘rganadi. IMRAD tuzilmasi asosida olib borilgan tadqiqot aralash
metodologiyaga tayangan bo‘lib, unda 110 nafar ishtirokchi qatnashdi. Migdoriy ma’lumotlar
tuzilgan so‘rovnoma hamda dastlabki va yakuniy testlar orqali to‘plandi, sifat ma’lumotlari
esa intervyular va reflektiv kundaliklardan olindi. Natijalar SI vositalari o‘quvchilarning
mustaqil o‘rganish qobiliyatini sezilarli darajada oshirishi, tezkor fikr-mulohaza berishi
hamda yozish, talaffuz va grammatika kabi ko‘nikmalarni rivojlantirishga yordam berishini
ko‘rsatdi. Shu bilan birga, SI vositalariga haddan tashqari tayanish, axloqiy masalalar va
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insoniy muloqot roliniii kamayishi bilan bog‘liq xavotirlar ham bildirildi. Tadqiqot xulosasiga
ko‘ra, SI vositalari puxta va axloqiy tamoyillar asosida integratsiya qilinganda, an’anaviy til
o‘qitish jarayonini samarali to‘ldiruvchi vosita bo‘lib xizmat qiladi hamda ingliz tilidagi
kompetensiyani rivojlantirishga sezilarli hissa qo*shadi.

Kalit so‘zlar: sun’iy intellekt, ta’limda SI, ingliz tilini o‘rganish, ChatGPT, intellektual
o‘qitish tizimlari, shaxsiylashtirilgan ta’lim, EFL.

Ruscha tarjima

AHHOTANUA

UckycctBennbiit uateuiekT (M) cran ogHoM U3 Hambosee TpaHCHOPMHUPYIOMIMX CHI B
COBPEMEHHOM 00pa30BaHMHM, OCOOEHHO B OOJACTH H3Y4YEHHS HMHOCTPAHHBIX S3BIKOB.
WNuctpymenTsl Ha ocHoBe MU, Takue kak ChatGPT, Grammarly, ELSA Speak u agantusHbie
cuctemsl Duolingo, MPEIOCTABIISIIOT OecripereICHTHbIE BO3MOYXHOCTHU TUTST
MEePCOHATN3UPOBAHHOT0, HHTEPAKTUBHOI'O M JOCTYITHOTO S3bIKOBOIO 00Opa3oBaHus. JlaHHOE
UCCIIEIOBAHUE  paccMaTpUBaeT  HUCIOJIb30BaHHWE, BOCHpHUATHE U 3(PHEKTUBHOCTH
uHcTpyMeHToB WM B u3ydeHMM  aHTIMHCKOTO  s3bIKa  CPEeIUd  CTY/JCHTOB
O0akanaBpuarta Tashkent Perfect University. MccnenoBanue, BBIIOJTHEHHOE B CTPYKTYype
IMRAD, oOCHOBBIBaJOCh Ha CMEIIAHHOM MeToJe U Bkiaoyano 110 yd4acTHUKOB.
KonunuectBeHHble naHHble ObUIH cOOpaHbl ¢ OMOIIBIO CTPYKTYPUPOBAHHOTO ONPOCHUKA U
MIPEIBAPUTEIHHOTO/UTOTOBOIO TECTUPOBAHMS, TOrJa KaK KAaueCTBEHHbIE IaHHbIE ObLIN
MOJIyYEHBI TOCPEJICTBOM UHTEPBBIO U pe(ICKCUBHBIX JTHEBHUKOB. Pe3ybTaThl Mokas3aiu, 4To
uHCTpyMeHThl M 3HaunTENbHO MOBBIIAIOT ABTOHOMHOCTh O0YYarOIIMXCs, 00eCneYnBaroT
MTHOBEHHYIO OOpaTHYIO CBSI3b U CIIOCOOCTBYIOT Pa3BUTHIO TaKWX HABBIKOB, KaK MUCHMO,
MPOU3HOIIEHHE U I'paMMaTHKa. BMmecTe ¢ TeM ObLIM BBICKA3aHbl ONACEHHUs] OTHOCUTEIHHO
Ype3MEpHON 3aBUCUMOCTH OT TEXHOJOTHH, STHYECKUX aCIEeKTOB M YMEHBUICHHS pOJIU
YeJI0BEUECKOro B3auMozeicTBus. MccnenoBanue NpUXOIUT K BBIBOAY, YTO HHCTPYMEHTHI
NW, npu ux npoayMaHHOH M 3TUYECKH OOOCHOBAHHOW HWHTErpalldd, MOTYT CIY>KUTb
3G(EKTUBHBIM JOTOJHEHUEM K TPAaJUIUOHHOMY OOYUYEHHUIO $3bIKaM M CYIIECTBEHHO
CIOCOOCTBOBATH PA3BUTHIO BIAJICHUS aHTJIUHCKUM SI3IKOM.

KuioueBble cioBa: uckyccmeenmnwiii.  unmennekm, HH 6 obpazosanuu, usyuenue
AH2AUUCKO20 azwvika, ChatGPT, UHMENNeKMYanlbHble ooyuarowue cucmembi,
nepconanuzuposannoe ooyuenue, EFL.

Abstract Despite the global importance of English as a lingua franca, learners across the
world continue to encounter substantial difficulties in acquiring proficiency. This study
examines the specific challenges faced by Uzbek university students in learning English and
proposes pedagogically grounded strategies to address them. Following the IMRAD
framework, a mixed-methods approach was employed with 95 students from Tashkent Perfect
University. Data were collected through a structured questionnaire, semi-structured
interviews, and classroom observations. The findings reveal that the most prominent
difficulties include limited vocabulary, poor pronunciation, weak listening comprehension,
lack of speaking confidence, grammatical complexity, and limited exposure to authentic
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English-speaking environments. Affective factors such as anxiety, motivation fluctuations,
and fear of making mistakes also play significant roles. The study proposes a multi-
dimensional set of solutions including communicative language teaching, integration of
authentic materials, task-based learning, anxiety-reduction techniques, and the strategic use
of educational technology. The results have practical implications for teachers, curriculum
designers, and policymakers seeking to enhance the quality of English language education in
Uzbekistan. Keywords: English language learning, learner difficulties, EFL challenges,
language anxiety, communicative competence, pedagogical strategies, Uzbek learners

O‘zbekcha tarjima

Annotatsiya

Ingliz tilining xalqaro muloqot tili sifatidagi global ahamiyatiga qaramay, dunyo bo ‘ylab
o ‘quvchilar uni mukammal o zlashtirish jarayonida sezilarli giyinchiliklarga duch kelmogda.
Mazkur tadgiqot o ‘zbek universitet talabalari ingliz tilini o ‘rganishda duch keladigan
muayyan muammolarni tahlil giladi hamda ularni bartaraf etishga qaratilgan pedagogik
asoslangan strategiyalarni taklif etadi. IMRAD modeli asosida olib borilgan tadqgiqot aralash
metodologiyaga tayangan bo ‘lib, unda Tashkent Perfect Universityning 95 nafar talabasi
ishtirok etdi. Ma’lumotlar tuzilgan so ‘rovnoma, yarim tuzilgan intervyular va auditoriya
kuzatuvilari orgali to ‘plandi. Natijalar shuni ko ‘rsatdiki, eng asosiy qiyinchiliklar lug‘at
boyligining cheklanganligi, talaffuzning sustligi, tinglab tushunish ko ‘nikmasining zaifligi,
gapirishdagi ishonchsizlik, grammatik murakkablik hamda haqiqiy ingliz tilida so ‘zlashuvchi
muhit bilan yetarli darajada tanish bo ‘Imaslikdan iborat. Shuningdek, xavotir,
motivatsiyaning o ‘zgaruvchanligi va xato gilishdan qo ‘rqish kabi affektiv omillar ham muhim
rol o‘ynashi aniglandi. Tadgiqot kommunikativ til o ‘qitish, autentik materiallardan
foydalanish, vazifaga asoslangan ta’lim, xavotirni kamaytirish usullari hamda ta’lim
texnologiyalaridan strategik foydalanishni o ‘z ichiga olgan ko ‘p qirrali yechimlarni taklif
etadi. Natijalar O ‘zbekistonda ingliz tili ta’limi sifatini oshirishga intilayotgan o ‘gituvchilar,
o ‘quv dasturi tuzuvchilari va siyosat ishlab chiquvchilar uchun amaliy ahamiyatga ega.

Kalit so‘zlar: ingliz tilini o ‘rganish, o‘quvchi qiyinchiliklari, EFL muammolari, til
xavotiri, kommunikativ kompetensiya, pedagogik strategiyalar, o ‘zbek o ‘quvchilari.

Ruscha tarjima

AHHOTALIUSA

Hecmomps na enobanvroe 3nauenue aHeIUCKO20 SA3bIKA KAK SA3bIKA MEHCOYHAPOOHO2O
obuenuss, obyuarowuecs 80 6CEM Mupe NpooOINCAIOM CMAIKUBAMbCA CO 3HAYUMENbHbIMU
mMpyOHOCMAMU Npu o6ladeHuu um. [lannoe uccredosanue paccmampuéaenm KOHKpemHubvle
npoobiemvl, ¢ KOMOPbIMU CMAIKUBAIOMCS Y30eKcKue CMmyOeHmbl YHUBEPCUMemos npu
UBYYEHUU AHAUNICKO20 A3bIKA, d Makxdce npeodiazaem neodazo2uyecku 000CHOBAHHbIE
cmpameauu ux npeodonenusi. Mcciedosanue, GblNOIHEHHOE 8 COOMBEMCMEUL C MOOENbIO
IMRAD, ocHosbl8a10Cb Ha cMeuanHom memooe u ekoyano 95 cmyoenmos Tashkent Perfect
University. [lanuvie Oviiu codOpamvl nocpeocmeom CmMpyKmypupo8aHHo20 ONpOCHUKA,
NOLYCMPYKMYPUPOBAHHBIX —~ UHMEPBbIO U HAOMIOOeHUll 3 YY4eOHbIMU — 3AHAMUSAMU.

293



TA’LIM, TARBIYA VA INNOVATSIYALAR
Vol 2. No 9,

Pezynemamul noxazanu, umo Haubonee pacnpocmpaHéHHbIMU MpPYOHOCMAMU SAGIAIOMCSL
02PAHUYEHHDBI CIOBAPHDIL 3anac, claboe NpousHouienue, HeOOCMAMoOyHoe NOHUMAHUE
YCMHOU pedu, Hey8epeHHOCMb NPU 2080PEHUU, CIOHCHOCb SPAMMAMUKYU U 02PAHUYEeHHbIU
KOHMAKm ¢ AaymeHmuyHoU aHenos3viuHol cpedou. Kpome moeo, cywecmeennyio ponv
ueparom aghghexmuenvie axmopwvi, maxue Kax mpegoNCHOCMb, KOIeOAHUS MOMUBAYUU U
cmpax cosepuiums owubKu. B uccredosanuu npeonacaemcsi MHO2OMEPHbLL KOMNIEKC
peulerull, BKIIOYAWUL KOMMYHUKAMUBHOe 00yYeHUe S3bIKY, UCHONb308AHUE AYMEHMUYHBIX
mMamepuanos, obOyueHue Ha OCHO8e 3A0AHUL, MemoObl CHUNCEHUS MPEeBONCHOCU U
cmpamezuyeckoe npumeHenue oopazosamenvhvix mexroaocutl. Ilonyuennvie pesynomamol
uMerom npakmuyecKkoe sHaverue 01 npenoodasamelieli, pazpabomuyuxos y4eOHbIX npocpamm
u cneyuanucmos 6 obaacmu 00pa306aMeNbHOl NOAUMUKU, CMPEMAWUXCS NOBbICUMb
Kauecmeo npenoodsanusi AHeiuticko2o A3vlka 6 Y3oexucmate.

KiroueBble ci10oBa: usyuenue anenutickoeo A3uika, mpyoHoCmu 00yuaruuxcs, npooiemvl
EFL, s3vikoeass mpeBo#CHOCHb, KOMMYHUKAMUBHASL KOMNEmeHyus, neodazocudecKkue
cmpamezuu, y30eKcKue 00yuaruuecs.

Abstract The rapid integration of digital technologies into educational settings has
transformed the way English is taught and learned worldwide. This study investigates the
impact of digital tools, including mobile applications, learning management systems, online
platforms, and multimedia resources, on English language acquisition among university
students. Following the IMRAD structure, the research employed a mixed-methods approach
involving 120 undergraduate students from Tashkent Perfect University. Quantitative data
were collected through pre-tests and post-tests, while qualitative insights were gathered
through semi-structured interviews and classroom observations. The findings reveal that
students who utilized digital technologies achieved significantly higher scores in vocabulary
acquisition, listening comprehension, and overall communicative competence compared to
those who relied solely on traditional methods. Moreover, digital tools increased learner
motivation, autonomy, and engagement. However, challenges such as digital distraction,
unequal access to technology, and the need for teacher training were also identified. The
study concludes that, when integrated thoughtfully, digital technologies serve as powerful
catalysts for English language learning, but their effectiveness depends on pedagogical
alignment and learner readiness. Keywords: digital technologies, English language learning,
EFL, educational technology, mobile-assisted language learning, learner autonomy, higher
education

O¢zbekcha tarjima

Annotatsiya

Ragamli texnologiyalarning ta’lim tizimiga jadal integratsiyalashuvi butun dunyo bo ‘ylab
ingliz tilini o ‘qitish va o ‘rganish jarayonini tubdan o ‘zgartirdi. Mazkur tadqiqot mobil
ilovalar, ta’limni boshqarish tizimlari, onlayn platformalar va multimedia resurslari kabi
raqamli vositalarning universitet talabalari orasida ingliz tilini o ‘zlashtirishga ta’sirini
o ‘rganadi. IMRAD tuzilmasi asosida olib borilgan tadgiqot aralash metodologiyaga
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tayangan bo ‘lib, unda Tashkent Perfect Universityning 120 nafar bakalavr talabasi ishtirok
etdi. Migdoriy ma’lumotlar dastlabki va yakuniy testlar orqali to ‘plandi, sifat ma’lumotlari
esa yarim tuzilgan intervyular hamda auditoriya kuzatuvlari orqali olindi. Natijalar ragamli
texnologiyalardan foydalangan talabalar lug ‘at boyligini o ‘zlashtirish, tinglab tushunish va
umumiy kommunikativ kompetensiya bo ‘yicha faqat an’anaviy usullarga tayangan
talabalarga nisbatan sezilarli darajada yuqori natijalarga erishganini ko ‘rsatdi. Bundan
tashqari, ragamli vositalar o ‘quvchilarning motivatsiyasi, mustaqilligi va darsdagi faolligini
oshirdi. Shu bilan birga, raqgamli chalg ‘ituvchi omillar, texnologiyalardan foydalanishdagi
tengsizlik hamda o ‘qituvchilarni tayyorlash zarurati kabi muammolar ham aniglandi.
Tadgiqot xulosasiga ko ‘ra, ragamli texnologiyalar puxta integratsiya qilinganda ingliz tilini
o rganish uchun kuchli katalizator vazifasini bajaradi, biroq ularning samaradorligi
pedagogik moslik va o ‘quvchilarning tayyorgarlik darajasiga bog ‘ligdir.

Kalit so‘zlar: ragamli texnologiyalar, ingliz tilini o ‘rganish, EFL, ta’lim texnologiyalari,
mobil yordamida til o ‘rganish, o ‘quvchi mustagqilligi, oliy ta’lim.

[IpunATH NpennoxeHne
Your abstract is already strong and academically structured. Here is a polished and more
natural academic version with improved flow, consistency, and style:

Abstract

The rapid expansion of online education, particularly during and after the COVID-19
pandemic, has encouraged educators to reassess the comparative effectiveness of online and
traditional approaches to English language teaching. This study examines the strengths,
limitations, and overall effectiveness of online and traditional methods of English language
learning among university students. Following the IMRAD structure, the research employed
a quasi-experimental mixed-methods design involving 130 participants from Tashkent
Perfect University. One group (n = 65) received fully online instruction, while the other group
(n = 65) participated in traditional face-to-face classes. Quantitative data were collected
through pre-tests and post-tests assessing language proficiency, whereas qualitative data
were obtained from interviews and focus group discussions. The findings indicate that both
instructional methods contribute significantly to learning improvement; however, their
advantages differ. Traditional learning proved more effective in developing speaking skills,
promoting classroom interaction, and providing immediate teacher feedback. In contrast,
online learning demonstrated greater effectiveness in terms of flexibility, self-paced learning,
and access to multimedia resources. The study ultimately supports the implementation of a
blended learning approach that integrates the advantages of both methods to enhance English
language education.

Keywords: online learning, traditional learning, blended learning, English language
learning, comparative study, EFL, higher education
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tarjima qil ruschaga va o'zbekchaga

Ruscha tarjima

AHHOTaANUA

Cmpemumenvhoe pazeumue oHIAUH-00PA308aAHUSA, OCOOEHHO 8 NePU0O U NOCie NaHOeMul
COVID-19, nobyouno nedazo2o6 nepecmompems CpagHUmMenbHY10 3D eKmusHOCMb OHNAUH-
U MPAOUYUOHHBIX MEmMO008 NPenooasanusi aHeIUlCK020 A3blkd. B oannom uccneoosanuu
PACCMampugaromcsi CUIbHble CMOPOHbBL, 0ZPAHUYEHUS U 00Was dhdeKmueHoCms OHAAUH- U
MPAOUYUOHHBIX MEMOO08 U3VUeHUs AH2IULICKO20 A3bIKA CPeOU CIMYOeHMOo8 YHUBEPCUNEMO8.
HUccnedosanue, evinonnennoe 6 coomgemcmeuu co cmpykmypoi IMRAD, ochosano ua
K8A3UIKCNEPUMEHMATbHOM —~ CMEeWanHom Memode u oxeéamvieaem 130 yuacmuukog
us Tashkent Perfect University. Oona epynna (n = 65) obyuanace noaHocmvio 8 OHIAUH-
Gdopmame, mozda kak opyeas epynna (n = 65) npoxoouna mpaouyuoHHoe ouHoe odyyeHue.
Konuuecmeennvie oanmvie Obliu coOpamnvl ¢ NOMOWBIO NPEOBAPUMENbHO20 U UMO208020
MeCcmuposansi. YpoGHs GIA0CeHUsL S3bIKOM, A KaueCmeeHHvle OaHHble Obliu NOJYHeHbl
nOCpeoCmeom UHMepPEvio U (POKYC-ePYNnosvix 0Ocyacoenul. Pezyiomamul nokasviearom,
umo oba memooa 00yueHUsi ChOCOOCMBYIOM 3HAYUMENbHOMY Npo2peccy 8 0OyueHulU, 0OHAKO
ux npeumywecmea paziudaiomest. Tpaouyuonunoe odoyuenue okazanocs bonee 3¢hdexmueHvim
8 pazeumuu pase080PHbLIX HABLIKOS, OP2AHU3AYUU B3AUMOOCUCEUs 6 ayOumopuu u
obecneueHul OnepamusHoll 06PaAmMHOU C853U CO CMOPOHbI Npenodasamens. B mo sce epems
OHAQUH-00YYEeHUe NPOOEMOHCMPUPOBANO 0OILUYIO IDHEeKMUBHOCb ¢ MOYKU 3DEHUs.
2uUbKoCcmu, camoCcmosmenbHo20 memna 00y4eHus U 00CMyna K MyJabmumMeOuHbIM pecypcam.
Hccnedosanue noomesepoicoaem yenecooopazHoCms NPUMEHEHUsT CMEULAHHO20 N00X00d K
0byueHulo, 00veOuHsIOWe20  npeumywecmea  000ux — Memooos  Oasl  NOGLIUEHUS
aghghexmusHocmu npenooasanus aHeIUUCKO20 A3bIKA.

KiroueBble cii0Ba: onnaiin-odyyeHue, mpaouyuornHoe obyuerue, cmeulanioe ooyyerue,
uzyyeHue aHeIuicKo2o A3viKa, cpasHumenvHoe ucciedosanue, EFL, svicuiee oopazosanue.

O‘zbekcha tarjima

Annotatsiya

Onlayn ta’limning jadal rivojlanishi, aynigsa COVID-19 pandemiyasi davrida va undan
keyin, pedagoglarni ingliz tilini o‘qitishning onlayn va an’anaviy usullarining qiyosiy
samaradorligini gayta ko ‘rib chigishga undadi. Mazkur tadqgiqot universitet talabalari
orasida ingliz tilini o ‘rganishning onlayn va an’anaviy usullarining ustunliklari, chekloviari
hamda umumiy samaradorligini tahlil qiladi. IMRAD tuzilmasi asosida olib borilgan
tadqiqot kvazi-eksperimental aralash metodologiyaga tayangan bo ‘lib, unda Tashkent
Perfect Universityning 130 nafar talabasi ishtirok etdi. Bir guruh (n = 65) to ‘lig onlayn ta’lim
oldi, ikkinchi guruh (n = 65) esa an’anaviy yuzma-yuz ta’lim shaklida tahsil oldi. Migdoriy
ma’lumotlar til kompetensiyasini baholovchi dastlabki va yakuniy testlar orqali to ‘plandi,
sifat ma’lumotlari esa intervyular hamda fokus-guruh muhokamalari asosida olindi.
Natijalar har ikkala ta’lim usuli ham o ‘quv natijalarining sezilarli yaxshilanishiga xizmat
qilishini ko ‘rsatdi, biroq ularning afzalliklari farqlanadi. An’anaviy ta’lim og ‘zaki nutq
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ko ‘nikmalarini rivojlantivish, auditoriya ichidagi o ‘zaro mulogotni kuchaytirish va
o ‘qituvchidan tezkor fikr-mulohaza olishda samaraliroq ekanligi aniglandi. Aksincha, onlayn
ta’lim moslashuvchanlik, mustaqil o ‘qish sur’ati va multimedia resurslaridan foydalanish
imkoniyati jihatidan ustunlik ko ‘rsatdi. Tadqiqot ingliz tili ta’limini yanada samarali tashkil
etish uchun har ikki usulning afzalliklarini birlashtiruvchi aralash ta’lim yondashuvini
qo ‘llashni tavsiya etadi.

Kalit so‘zlar: onlayn ta’lim, an’anaviy ta’lim, aralash ta’lim, ingliz tilini o ‘rganish,
qiyosiy tadqiqot, EFL, oliy ta’lim.

Abstract Bilingualism, the regular use of two languages in everyday life, has long been a
subject of considerable interest in applied linguistics and second language acquisition
research. In Uzbekistan, where most learners speak both Uzbek and Russian before
encountering English, bilingualism plays a particularly significant role in the language
learning process. This study examines the impact of pre-existing bilingual competence on the
acquisition of English as a third language among university students. Following the IMRAD
format, the study used a mixed-methods design with 100 participants from Tashkent Perfect
University. Quantitative data were drawn from English proficiency assessments and a
structured questionnaire, while qualitative insights came from semi-structured interviews.
Results indicated that bilingual learners outperformed monolingual learners in
metalinguistic awareness, vocabulary acquisition, and learning strategies. However, certain
challenges were identified, including cross-linguistic interference and confusion between
similar grammatical structures. The study concludes that bilingualism, when leveraged
consciously through pedagogical practice, serves as a cognitive and linguistic asset for
English language learning, supporting the broader recognition of multilingualism as a
resource rather than a barrier. Keywords: bilingualism, multilingualism, third language
acquisition, cross-linguistic influence, metalinguistic awareness, English language learning,
Uzbek learners o'zbekcha va ruschaga tarjima qil

O‘zbekcha tarjima

Annotatsiya

Ikki tillilik, ya’ni kundalik hayotda ikki tildan muntazam foydalanish, amaliy tilshunoslik
va ikkinchi tilni o ‘zlashtirish tadqiqotlarida uzoq yillardan buyon katta qizigish uyg ‘otib
kelmogda. O zbekistonda aksariyat o ‘quvchilar ingliz tiliga duch kelishidan oldin o ‘zbek va
rus tillarida so zlashgani sababli, ikki tillilik til o ‘rganish jarayonida aynigsa muhim o ‘rin
tutadi. Mazkur tadgiqot universitet talabalari orasida avvaldan shakllangan ikki tilli
kompetensiyaning ingliz tilini uchinchi til sifatida o ‘zlashtirishga ta sirini o ‘rganadi. IMRAD
formati asosida olib borilgan tadqiqot aralash metodologiya asosida tashkil etilib,
unda Tashkent Perfect Universityning 100 nafar talabasi ishtirok etdi. Migdoriy ma’lumotlar
ingliz tili bilimini baholash testlari va tuzilgan so‘rovnoma orqali to ‘plandi, sifat
ma’lumotlari esa yarim tuzilgan intervyular asosida olindi. Natijalar ikki tilli o ‘quvchilar
metalingvistik ong, lug ‘at boyligini o ‘zlashtirish va o ‘rganish strategiyalari bo ‘yicha bir tilli
o ‘quvchilarga nisbatan yuqori natijalarni ko ‘rsatganini aniqladi. Shu bilan birga, tillararo
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interferensiya hamda o ‘xshash grammatik tuzilmalar o ‘rtasidagi chalkashlik kabi ayrim
muammolar ham kuzatildi. Tadqiqot xulosasiga ko ‘ra, ikki tillilik pedagogik amaliyot orqali
ongli ravishda qo ‘llab-quvvatlanganda, ingliz tilini o ‘rganishda kognitiv va lingvistik
ustunlik vazifasini bajaradi hamda ko ‘p tillilikni to ‘siq emas, balki resurs sifatida e ’tirof etish
zarurligini tasdiglaydi.

Kalit so‘zlar: ikki tillilik, ko'p tillilik, uchinchi tilni o ‘zlashtirish, tillararo ta’sir,
metalingvistik ong, ingliz tilini o ‘rganish, o ‘zbek o ‘quvchilari.

Ruscha tarjima

AHHOTALUSA

Bununeeusm, mo ecmov pecynapHnoe ucnonv3osauue 08yx sA3blKO8 8 NOBCEOHEBHOU HCU3HU,
O0aBHO ABNAEMC  NPEeOMemoM 3HAYUMENbHO20 UHmepecda 6 00aacmu NpUKIaoOHOU
JIUHSBUCTMUKU U UCCTIE)08AHULL YCBOEHUS 8MOPO20 A3bIKA. B Y36exucmane, 20e 60nbuuHcmeo
obyuarowuxcs 61a0erom Y30eKCKUM U PYCCKUM A3bIKAMU 00 HAYALA U3VYEHUs. AH2TUNICKO2O,
OUnUHEBU3M Uepaem O0COOEHHO BAJICHYIO pOJb 6 Npoyecce U3VYeHus A3bIKd. JlanHoe
UCCried08anue  paccmampueaem — GIuUsHUe  yoce  COPMUPOBAHHOU  OUNUHSBATILHOU
KOMNeMmeHYyuu Ha YCB0eHUe AHIIUNCKO20 SA3bIKA KAK MPembe2o A3blKa Cpeou CmyOeHmos
yHUusepcumemos. Hccredosanue, evinonnenunoe 6 gopmame IMRAD, ochoswiéanocy ha
cmewannom memooe u oxeamuno 100 yuacmuuxoe u3 Tashkent Perfect University.
Konuuecmeennvie OanHvle ObLIU NOLYYEHBL C NOMOWDBIO MECMO8 HA YPOBEHb B61A0CHUs.
AHSUUCKUM A3bIKOM U CIPYKMYPUPOBAHHO20 ONPOCHUKA, MO20d KAK KA4eCMEeHHble OAHHble
ObLIU  COOpanvbl  NOCPEOCMBOM — NOJLYCIMPYKMYPUPOBAHHBIX —UHMeEPSblo. Pezyiomamul
NOKA3au, Ymo  OUNUHEBATbHbIE — 00yYalOWUecss NpPesoCcx00am  MOHOIUHSBATbHBIX
00YUAIOWUXCSE NO YPOBHIO MEMAS3bIKOBO2O CO3HAHUS, YCBOCHUIO COBAPHO2O0 3anaca U
UCNONB308aHUIO cmpame2uti obyyeHus. Bmecme ¢ mem Oviiu 6vlsgnensvl onpeoeiéHHvie
MpyOHOCMU, — BKIIOHASL  MENCLAZLIKOGYI0 — UHMEPPEPEeHyulo U CMeuleHue  CXONHCUX
epammamuyeckux cmpykmyp. Hccredosanue npuxooum K 661600y, 4mo OUTUHSBUIM, NPU €20
OCO3HAHHOM UCNONIL30B8AHUU 8 Neda202UYecKol NpaKkmuke, CMAHO8UMCs: KOSHUMUBHBIM U
JIUHEBUCMUYECKUM NPEUMYUECMBOM 6 U3YYEHUU AHSTULUCKO20 S3bIKA U CHOCOOCmBEyem
NPUSHAHUIO MHO2OA3bIYUS He KAK NPensimcmeus, a KaK YeHHo2o pecypcd.

KiroueBble  cioBa: Ouiunesusm,  MHO20A3bIYUE,  YCBOEHUE — Mpemve2o  A3bIKd,
MEJHCHAZLIKOBOE  GNUSIHUE, MEMASA3bIK0BOE CO3HAHUE, U3YUEHUe AHSIUUCKO20 SI3bIKd,
y30excKkue obyuarouuecs.

Abstract Artificial intelligence (Al) has emerged as one of the most transformative forces
in contemporary education, particularly in the field of foreign language learning. AI-powered
tools such as ChatGPT, Grammarly, ELSA Speak, and Duolingo's adaptive systems offer
unprecedented opportunities for personalized, interactive, and accessible language
education. This study investigates the use, perceptions, and effectiveness of Al tools in English
language learning among undergraduate students at Tashkent Perfect University. Adopting
the IMRAD structure, the research employed a mixed-methods design with 110 participants.
Quantitative data were collected through a structured questionnaire and pre-test/post-test
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assessments, while qualitative data were derived from interviews and reflective journals. The
findings demonstrate that Al tools significantly enhance learner autonomy, provide instant
feedback, and improve specific skills such as writing, pronunciation, and grammar. However,
concerns were raised regarding over-reliance, ethical considerations, and the diminished
role of human interaction. The study concludes that Al tools, when integrated thoughtfully
and ethically, can serve as effective supplements to traditional language instruction and
contribute meaningfully to the development of English language proficiency. Keywords:
artificial intelligence, Al in education, English language learning, ChatGPT, intelligent
tutoring systems, personalized learning, EFL o'zbekcha va ruscha tarjima qil

O¢zbekcha tarjima

Annotatsiya

Sun’iy intellekt (SI) zamonaviy ta’limdagi eng muhim transformatsion omillardan biri
sifatida namoyon bo ‘lib, aynigsa xorijiy tillarni o ‘rganish sohasida katta ahamiyat kasb
etmogda. ChatGPT, Grammarly, ELSA Speak hamda Duolingoning moslashuvchan tizimlari
kabi SI asosidagi vositalar shaxsiylashtirilgan, interaktiv va qulay til ta’limi uchun mislsiz
imkoniyatlar yaratmogda. Mazkur tadqiqot Tashkent Perfect University bakalavr talabalari
orasida ingliz tilini o ‘rganishda SI vositalaridan foydalanish, ularga bo ‘Igan munosabat va
ularning samaradorligini o ‘rganadi. IMRAD tuzilmasi asosida olib borilgan tadgiqot aralash
metodologivaga tayangan bo‘lib, unda 110 nafar ishtirokchi qatnashdi. Migdoriy
ma’lumotlar tuzilgan so ‘rovnoma hamda dastlabki va yakuniy testlar orqali to ‘plandi, sifat
ma’lumotlari esa intervyular va reflektiv kundaliklardan olindi. Natijalar SI vositalari
o ‘quvchilarning mustaqil o ‘rganish qobiliyatini sezilarli darajada oshirishi, tezkor fikr-
mulohaza berishi hamda yozish, talaffuz va grammatika kabi ko ‘nikmalarni rivojlantirishga
yordam berishini ko ‘rsatdi. Shu bilan birga, SI vositalariga haddan tashqari tayanish,
axlogiy masalalar va insoniy mulogot rolinin kamayishi bilan bog‘liq xavotirlar ham
bildirildi. Tadgiqot xulosasiga ko ‘ra, SI vositalari puxta va axloqiy tamoyillar asosida
integratsiya qilinganda, an’anaviy til o ‘qitish jarayonini samarali to ‘ldiruvchi vosita bo ‘lib
xizmat qiladi hamda ingliz tilidagi kompetensiyani rivojlantirishga sezilarli hissa qo ‘shadi.

Kalit so‘zlar: sun’iy intellekt, ta’limda SI, ingliz tilini o ‘rganish, ChatGPT, intellektual
o ‘qitish tizimlari, shaxsiylashtirilgan ta’lim, EFL.

Ruscha tarjima

AHHOTAIMA

Hckyccmeennwiti unmennekm (MH) cman o0Hotl u3 Haubonee mpancoopmupyrowux cu 8
CO8pEeMEeHHOM 00pazosanuu, O0cobeHHO 6 obnacmu U3yYeHus: UHOCMPAHHLIX SA3bIKOG.
Huempymenmor na ocnose HHU, makue xax ChatGPT, Grammarly, ELSA Speak u
aoanmugHvle cucmemvl Duolingo, npedocmasnsiom becnpeyedenmmusle 803MOHCHOCMU O]
NePCOHANUUPOBAHHO0, UHMEPAKMUBHO20 U OOCIYNHO20 S3bIK0B020 00pazosanus. Jlannoe
UCCred08anue paccmampugeaem UCHONb306aAHUe, Gocnpuamue U  dpdexmusHocms
uncmpymenmog UMW 6  usyuenuu  amenutickoeo — A3bIKA  Cpeou  CMYOeHmos
baxanaspuama Tashkent Perfect University. Hccnedosanue, 8vinoniweHHoe 6 cmpykmype
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IMRAD, ochogviganiocy Ha cmewanHom memode u exkaouaro 110 yuacmHukos.
Konuuecmeennvie 0annvie ObLiu coOpansvl ¢ NOMOWBIO CIMPYKMYPUPOBAHHO20 ONPOCHUKA U
npeoeapumenbHo20/Umo2068020 MeCmMupo8anus, mo20a KaKk KayecmeeHHvle OaHHble ObLiu
NOJIYYeHbl NOCPeOCmEOM UHMEPBbIO U peleKCUBHbIX OHe8HUK08. Pe3ynbmamel nokasanu,
ymo uHcmpymenmol MU 3HaUUMENbHO NOBLIUAIOM  ABMOHOMHOCHb  00YYAIOWUXCH,
0becneyusarom MeHOBEHHYI0 0OPAMHYIO C8:3b U CHOCOOCMBYIOM PA3BUMUI0 MAKUX HABBIKOS,
KaK NUCbMO, NpOUsHOuUleHue u epammamuxa. Bmecme ¢ mem Ovliu 6vickazamvl onaceHus
OMHOCUMENbHO YPEeIMEPHOU 3A8UCUMOCIU OM  MEXHONO2Ul, IMUYECKUX aACNeKmo8 u
VMeHbUleHUsl PONIU Yelo8eyecko20 g3aumooelicmsus. Hcciedosanue npuxooum K 6v1800Y,
ymo uncmpymenmol MU, npu ux npooymaunHou u smuyecku 0OOCHOBAHHOU UHMeZPaYUl,
MO2Yym CLyHcumv 3QPhekmueHbiM OONOIHEHUEM K MPAOUYUOHHOMY OOVUEHUIO A3bIKAM U
CyUlecmeenHo cnocooCcmeo8ams pa3zeumuto 81a0eHUsi AH2AUUCKUM S3bIKOM.

KuaioueBble caoBa: uckyccmeenmnwiii. uumennekm, HH 6 obpazosanuu, usyuenue
AHRNIULICKO20 azvika, ChatGPT, UHMeNIeKMYaIbHble obyuarouue cucmembl,
nepconanuzuposannoe ooyuenue, EFL.

Abstract Despite the global importance of English as a lingua franca, learners across the
world continue to encounter substantial difficulties in acquiring proficiency. This study
examines the specific challenges faced by Uzbek university students in learning English and
proposes pedagogically grounded strategies to address them. Following the IMRAD
framework, a mixed-methods approach was employed with 95 students from Tashkent Perfect
University. Data were collected through a structured questionnaire, semi-structured
interviews, and classroom observations. The findings reveal that the most prominent
difficulties include limited vocabulary, poor pronunciation, weak listening comprehension,
lack of speaking confidence, grammatical complexity, and limited exposure to authentic
English-speaking environments. Affective factors such as anxiety, motivation fluctuations,
and fear of making mistakes also play significant roles. The study proposes a mullti-
dimensional set of solutions including communicative language teaching, integration of
authentic materials, task-based learning, anxiety-reduction techniques, and the strategic use
of educational technology. The results have practical implications for teachers, curriculum
designers, and policymakers seeking to enhance the quality of English language education in
Uzbekistan. Keywords: English language learning, learner difficulties, EFL challenges,
language anxiety, communicative competence, pedagogical strategies, Uzbek learners

O¢zbekcha tarjima

Annotatsiya

Ingliz tilining xalgaro muloqot tili sifatidagi global ahamiyatiga qaramay, dunyo bo ‘ylab
o ‘quvchilar uni mukammal o ‘zlashtirish jarayonida sezilarli giyinchiliklarga duch kelmogda.
Mazkur tadgiqot o ‘zbek universitet talabalari ingliz tilini o ‘rganishda duch keladigan
muayyan muammolarni tahlil giladi hamda ularni bartaraf etishga qaratilgan pedagogik
asoslangan strategiyalarni taklif etadi. IMRAD modeli asosida olib borilgan tadqiqot aralash
metodologiyaga tayangan bo ‘lib, unda Tashkent Perfect Universityning 95 nafar talabasi
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ishtirok etdi. Ma’lumotlar tuzilgan so ‘rovnoma, yarim tuzilgan intervyular va auditoriya
kuzatuvlari orgali to ‘plandi. Natijalar shuni ko ‘rsatdiki, eng asosiy qiyinchiliklar lug‘at
boyligining cheklanganligi, talaffuzning sustligi, tinglab tushunish ko ‘nikmasining zaifligi,
gapirishdagi ishonchsizlik, grammatik murakkablik hamda haqiqiy ingliz tilida so ‘zlashuvchi
muhit bilan yetarli darajada tanish bo ‘Imaslikdan iborat. Shuningdek, xavotir,
motivatsiyaning o ‘zgaruvchanligi va xato qilishdan go ‘rqish kabi affektiv omillar ham muhim
rol o‘ynashi aniglandi. Tadgiqot kommunikativ til o ‘qitish, autentik materiallardan
foyvdalanish, vazifaga asoslangan ta’lim, xavotirni kamaytirish usullari hamda ta’lim
texnologiyalaridan strategik foydalanishni o ‘z ichiga olgan ko ‘p qirrali yechimlarni taklif
etadi. Natijalar O ‘zbekistonda ingliz tili ta’limi sifatini oshirishga intilayotgan o ‘gituvchilar,
o ‘quv dasturi tuzuvchilari va siyosat ishlab chiquvchilar uchun amaliy ahamiyatga ega.

Kalit so‘zlar: ingliz tilini o‘rganish, o‘quvchi qiyinchiliklari, EFL muammolari, til
xavotiri, kommunikativ kompetensiya, pedagogik strategiyalar, o ‘zbek o ‘quvchilari.

Ruscha tarjima

AHHOTALUSA

Hecmomps na enobanvnoe 3nauenue amenuiticko2o s3blKa KAK S3bIKA MEHCOYHAPOOHO20
obwenuss, obyuarowuecs 80 6CEM Mupe NpooOINCAIOM CMAIKUBAMbCSA CO 3HAYUMENbHbIMU
MpYOHOCMAMYU NpU 0681a0eHuu uM. /lannoe ucciredosanue paccmampusaen KOHKpemHbvle
npoonemMvl, ¢ KOMOPbIMU CMAIKUBAIOMCS V30eKCKue CmyO0eHmvl YHUBEPCUmMemos npu
U3YYeHUU aH2IUUCKO20 A3bIKA, a Maxdce npediazaem neodazoeuiecku 000CHOBAHHbBIE
cmpame2uu ux npeooonenus. Hccneoosanue, 8blnOIHEHHOE 8 COOMBEMCMEUU C MOOENbIO
IMRAD, ocHosbl8a10Cb Ha cMeulanHom memooe u exkuoyano 95 cmyoenmos Tashkent Perfect
University. [lannvle Obliu cobpansbl nocpeOcmeom CmpYKmypupo8anHo2o ONpOCHUKA,
NONIYCMPYKMYPUPOBAHHBIX ~ UHMEPBbIO U HAONOOEHUU 3a  Y4eOHbIMU — 3AHAMULMU.
Pezynomamul nokazanu, umo Haubonee pacnpocmpaHéHHLIMU MPYOHOCMAMU SABIAIOMCS
02DAHUYEHHbI CNOBAPHBIL 3anac, ci1aboe NpousHouieHue, HeooCmamoyHoe HNOHUMAHUE
VCMHOU pedu, Hey8epeHHOCMb NPU 2080PEHUU, CLOHCHOCMb SPAMMAMUKU U 02PAHUYEHHbII
KOHMAKM ¢ AaymeHmuyHol aHenoasvlunou cpeoou. Kpome mozo, cywecmeennyo poiv
ueparom aghghekmusHvle pakmopwl, makue KaKk mpego#CHOCMb, KOAeOaAHUus, MOmMmusayuu u
cmpax cogepuiums owubKu. B uccneoosanuu npeonacaemcs MHOOMEPHbIUL KOMNIEKC
peulenuil, BKIYAOWUL KOMMYHUKAMUBHOE 00YUeHUe SA3bIKY, UCHONb308AHUE AYMEHMUYHBIX
mamepuanos, obyuenue HA OCHOBE 3A0AHUL, MeMOObl CHUMCEHUS MPEeBONCHOCU U
cmpamez2uieckoe nNpumMeHeHue oopazosameibHblx mexuonocull. Ilonyyennvie pesyibmamol
uMerom npakmuyeckoe sHauenue 01 npenooaeamelieti, pazpabomuuxos y4eOHbIX npocpamm
u cneyuanucmog 6 obaacmu ob6pa306amenbHOU NOAUMUKU, CMPEMAUUXCS NOBbICUMb
Kayecmeo npenooasanus aHeaIulicko2o A3vlka 6 Y3oekucmaue.

KuroueBble ciioBa: uzyuenue anenuticko2o A3vika, mpyoHoCmu 00yyaowuxcs, npoodiemol
EFL, sa3vikosasi mpegoiCHOCMb, KOMMYHUKAMUBHASI KOMHEMeHYus, neodazocuiecKue
cmpamezuu, y30eKckue ooyuarouuecs.
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Abstract The rapid integration of digital technologies into educational settings has
transformed the way English is taught and learned worldwide. This study investigates the
impact of digital tools, including mobile applications, learning management systems, online
platforms, and multimedia resources, on English language acquisition among university
students. Following the IMRAD structure, the research employed a mixed-methods approach
involving 120 undergraduate students from Tashkent Perfect University. Quantitative data
were collected through pre-tests and post-tests, while qualitative insights were gathered
through semi-structured interviews and classroom observations. The findings reveal that
students who utilized digital technologies achieved significantly higher scores in vocabulary
acquisition, listening comprehension, and overall communicative competence compared to
those who relied solely on traditional methods. Moreover, digital tools increased learner
motivation, autonomy, and engagement. However, challenges such as digital distraction,
unequal access to technology, and the need for teacher training were also identified. The
study concludes that, when integrated thoughtfully, digital technologies serve as powerful
catalysts for English language learning, but their effectiveness depends on pedagogical
alignment and learner readiness. Keywords: digital technologies, English language learning,
EFL, educational technology, mobile-assisted language learning, learner autonomy, higher
education

O‘zbekcha tarjima

Annotatsiya

Ragamli texnologiyalarning ta’lim tizimiga jadal integratsiyalashuvi butun dunyo bo ‘ylab
ingliz tilini o ‘qitish va o ‘rganish jarayonini tubdan o ‘zgartirdi. Mazkur tadqiqot mobil
ilovalar, ta’limni boshqarish tizimlari, onlayn platformalar va multimedia resurslari kabi
raqamli vositalarning universitet talabalari orasida ingliz tilini o ‘zlashtirishga ta’sirini
o ‘rganadi. IMRAD tuzilmasi asosida olib borilgan tadgiqot aralash metodologiyaga
tayangan bo ‘lib, unda Tashkent Perfect Universityning 120 nafar bakalavr talabasi ishtirok
etdi. Migdoriy ma’lumotlar dastlabki va yakuniy testlar orqali to ‘plandi, sifat ma’lumotlari
esa yarim tuzilgan intervyular hamda auditoriya kuzatuvlari orgali olindi. Natijalar ragamli
texnologiyalardan foydalangan talabalar lug ‘at boyligini o zlashtirish, tinglab tushunish va
umumiy kommunikativ kompetensiya bo ‘yicha faqat an’anaviy usullarga tayangan
talabalarga nisbatan sezilarli darajada yuqori natijalarga erishganini ko ‘rsatdi. Bundan
tashqari, ragamli vositalar o ‘quvchilarning motivatsiyasi, mustaqilligi va darsdagi faolligini
oshirdi. Shu bilan birga, ragamli chalg ‘ituvchi omillar, texnologiyalardan foydalanishdagi
tengsizlik hamda o ‘qituvchilarni tayyorlash zarurati kabi muammolar ham aniglandi.
Tadgiqot xulosasiga ko ‘ra, ragamli texnologiyalar puxta integratsiya qilinganda ingliz tilini
o ‘rganish uchun kuchli katalizator vazifasini bajaradi, biroq ularning samaradorligi
pedagogik moslik va o ‘quvchilarning tayyorgarlik darajasiga bog ‘ligdir.

Kalit so‘zlar: ragamli texnologiyalar, ingliz tilini o ‘rganish, EFL, ta’lim texnologiyalari,
mobil yordamida til o ‘rganish, o ‘quvchi mustaqilligi, oliy ta’lim.
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AHHOTALUSA

Bvicmpas unmezpayus yugposvix mexunono2uii 8 06pazo8amenbHyIo cpedy CyuecmeeHHo
USBMEHUNA Npoyecc NPenooasanusl U Usy4eHusi aHeIUlCKo2o A3blka 60 6cém mupe. /lanHoe
uccnedoanue paccmampugaem GiusHUe YuQposvlx UHCMPYMEHMO8, GKI0YAs. MOOUTIbHbIE
NPUTLONHCEHUS, CUCEMbL YNPABAeHUs 00yYeHuem, OHAAUH-NAAM@OpMbl U MYTbMUMEOULIHbIE
Dpecypcul, Ha yC8OeHUe aHIIUNUCKO20 A3bIKA CmyoeHmamu yHugepcumemos. Hccnedosanue,
8binoIHeHHoe & coomgemcmauu co cmpykmypou IMRAD, ochogvleanoce Ha cmeulanHom
memoode u oxeamuno 120 cmyoenmos 6Oaxanaspuama Tashkent Perfect University.
Konuuecmeennvle Oannvie 6bL1U COOpaAHbL ¢ NOMOWBIO NPEOBAPUMENLHO20 U UNMO208020
Mecmuposanusi, mo2oa Kak KadecmeeHHvle OAaHHble Obliu NOLYYEeHbl NOCPEOCHmBOM
NONYCMPYKMYPUPOBAHHBIX — UHMEPBbIO U HAOMOOEHUU 3a  Y4eOHbIMU — 3AHAMULMU.
Pezynomamul  noxazanu, umo cmyoenmsl, UCHONb308AGUIUE YUPDPOBHIE MEXHOLOSUU,
0ocmuziy 3HaA4UmenvHo 0ojiee blCOKUX pe3VIbmamos 8 YCEOeHUU ClO8ApHO20 3anacd,
NOHUMAHUU YCMHOU pedu U ooueti KOMMYHUKAMUBHOU KOMIEmMeHYUuU no CPABHEHUIO ¢ memu,
KMo Noa2aicsi UCKIIOYUMENIbHO HA MPpAOuyuoHHsvle Memoovl 00yuenus. Kpome moeo,
yughposvie UHCMPYMeHmMbl CNOCOOCMBOBANIU NOBLIUEHUIO MOMUBAYUYU, ABMOHOMHOCIU U
gosreuénHocmu odyuaowuxca. Bmecme ¢ mem Oviiu e6visgnenvt makue npooiemvi, Kax
yughposvie omenexarowue hakmopwvl, HepagHvIli OOCMYN K MEXHOLO02UAM U He0OX00UMOCHb
noo2omosku npenooasameneti. Hccieoosanue npuxooum K 6vl600y, 4mo Npu epamoOmHou
unmezpayuu Yyu@posvie MexHoL02UU CMAHOBAMCA MOWHBIM KAMAIU3ZAMOPOM U3VUEHUS
AHRNIULICKO20  A3bIKA, OOHAKO UX 3pgekmusnocms 3aeucum om nedazocUyecKou
CO2ACOBAHHOCMU U 20MOBHOCMU 00VUAIOWUXCAL.

KuarwoueBble ciaoBa: yugposvie mexunonozuu, usyuenue aneautickoeo sszvika, EFL,
obpazosamenbHble  MEXHON02UU, MOOUIbHOe  O0DyYeHue  A3bIKAM,  ABMOHOMHOCHb
obyuarowuxcs, gvicuiee 00pazo8aHue.

1. Introduction

The twenty-first century has witnessed an unprecedented transformation in education,
driven largely by the rapid expansion of digital technologies. English, as the global lingua
franca, has become a critical skill for academic success, professional advancement, and
intercultural communication. In countries such as Uzbekistan, where English is taught as a
foreign language (EFL), educators are continually seeking innovative approaches to
overcome the limitations of traditional, teacher-centered classrooms. Digital technologies,
ranging from mobile applications and online platforms to artificial intelligence-driven tutors,
have emerged as transformative tools that can enrich the learning experience and provide
personalized pathways for language acquisition.

The integration of digital tools into English language teaching is grounded in well-
established theoretical frameworks. Constructivist learning theory emphasizes that learners
actively construct knowledge through interaction with their environment, and digital
technologies offer rich, multimodal environments that support such interaction. Sociocultural
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theory, particularly Vygotsky's notion of the Zone of Proximal Development, also aligns with
technology-enhanced learning, as digital tools can scaffold learners' progress beyond what
they could achieve independently. Furthermore, the concept of mobile-assisted language
learning (MALL) has gained considerable traction, demonstrating how smartphones and
tablets enable ubiquitous, learner-centered language practice.

Despite these advantages, the actual impact of digital technologies on English language
learning remains a subject of ongoing investigation. While numerous studies have reported
positive outcomes, others highlight significant concerns, including superficial engagement,
digital distraction, and the digital divide. In the context of Uzbek higher education, where
English language proficiency is a national priority, empirical evidence on the effectiveness of
digital tools is still limited. This study seeks to address this gap by examining how digital
technologies influence the English language proficiency, motivation, and engagement of
university students in Tashkent.

The primary research questions guiding this study are as follows: (1) To what extent do
digital technologies enhance English language proficiency among university students? (2)
How do digital tools affect learner motivation and engagement? (3) What challenges do
students and teachers encounter when integrating digital technologies into English language
learning? By addressing these questions, the study contributes to the growing body of
literature on educational technology and offers practical recommendations for educators and
policymakers in similar EFL contexts.

2. Methods

2.1 Research Design

This study adopted a mixed-methods research design, combining quantitative and
qualitative approaches to provide a comprehensive understanding of the impact of digital
technologies on English language learning. The quantitative component involved a quasi-
experimental pre-test/post-test design with control and experimental groups, while the
qualitative component included semi-structured interviews and classroom observations. The
mixed-methods approach was chosen because it allows for triangulation of data, thereby
strengthening the validity and reliability of the findings.

2.2 Participants

The study involved 120 undergraduate students enrolled in English language courses at
Tashkent Perfect University during the 2024-2025 academic year. Participants were aged
between 18 and 22 years and represented intermediate (B1) to upper-intermediate (B2)
proficiency levels according to the Common European Framework of Reference for
Languages (CEFR). The participants were divided into two groups: an experimental group
(n=60) that received instruction supplemented with digital technologies, and a control group
(n=60) that followed traditional classroom instruction without significant digital integration.
Random assignment was used to minimize selection bias.
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2.3 Instruments and Materials

Several digital tools were integrated into the experimental group's instruction, including
Quizlet for vocabulary practice, Duolingo and Memrise for self-paced learning, Google
Classroom as a learning management system, YouTube and TED-Ed for authentic listening
materials, and Zoom for synchronous online discussions. Data collection instruments
included a standardized English proficiency test covering vocabulary, grammar, listening, and
reading, a 25-item motivation questionnaire adapted from established scales, and an interview
protocol with open-ended questions exploring students' experiences and perceptions.

2.4 Procedure

The intervention lasted 12 weeks. Both groups received four hours of English instruction
per week. The experimental group used digital tools both in class and for homework
assignments, while the control group used printed textbooks and traditional exercises. Pre-
tests were administered in the first week, and post-tests were given in the final week.
Interviews were conducted with 20 randomly selected students from the experimental group,
and classroom observations were carried out four times throughout the semester.

2.5 Data Analysis

Quantitative data were analyzed using SPSS version 26. Paired-samples t-tests were used
to compare pre-test and post-test scores within each group, while independent-samples t-tests
compared the gains between the two groups. Descriptive statistics were calculated for the
motivation questionnaire. Qualitative data from interviews and observations were analyzed
using thematic analysis, with coding performed independently by two researchers to ensure
inter-rater reliability.

3. Results

3.1 Improvement in English Proficiency

The post-test results revealed a statistically significant difference between the two groups.
The experimental group showed a mean improvement of 18.4 points (from 62.3 to 80.7 out
of 100), whereas the control group improved by only 9.2 points (from 61.8 to 71.0). The
independent-samples t-test indicated that this difference was statistically significant (t=6.21,
p<0.001). The effect size, measured by Cohen's d, was 1.13, indicating a large practical effect.
Vocabulary acquisition and listening comprehension showed the most substantial gains in the
experimental group, suggesting that digital tools are particularly effective for these skill areas.

3.2 Motivation and Engagement

The motivation questionnaire results indicated that students in the experimental group
reported significantly higher levels of intrinsic motivation, self-efficacy, and engagement
compared to the control group. On a five-point Likert scale, the experimental group's mean
score was 4.32, while the control group's mean was 3.41. Students reported that the gamified
elements, immediate feedback, and multimedia content made learning more enjoyable and
meaningful. Additionally, 85% of experimental group participants stated that they continued
using the digital tools outside of formal class time, indicating a notable increase in learner
autonomy.
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3.3 Qualitative Findings

Thematic analysis of interview data revealed five major themes: (a) increased accessibility
and flexibility, as students appreciated being able to learn anytime and anywhere; (b)
personalized learning experiences, as adaptive applications adjusted to individual proficiency
levels; (c) enhanced motivation through gamification, as features such as points, badges, and
leaderboards stimulated competitive and self-improvement drives; (d) exposure to authentic
English, as YouTube videos and podcasts provided real-world language input; and (e)
challenges, including digital distractions, unstable internet connections, and occasional
technical difficulties.

3.4 Classroom Observations

Classroom observations confirmed the questionnaire and interview findings. Students in
the experimental group displayed higher levels of participation, collaborated more actively in
pair and group work, and demonstrated greater willingness to use English spontaneously. The
teacher's role shifted from a traditional lecturer to a facilitator and guide, which appeared to
create a more student-centered learning environment. However, observations also revealed
instances of off-task behavior, with some students using their devices for non-academic
purposes during class.

4. Discussion

The findings of this study clearly indicate that digital technologies have a significant
positive impact on English language learning at the university level. The substantial
improvement in proficiency scores within the experimental group supports earlier research
suggesting that digital tools enhance language acquisition by providing rich input, immediate
feedback, and opportunities for repeated practice. The large effect size obtained in this study
suggests that the integration of digital technologies is not merely a supplementary aid but a
transformative pedagogical strategy that can substantially accelerate language learning.

The increase in motivation and engagement observed among students in the experimental
group is particularly noteworthy. Motivation is widely recognized as a critical factor in second
language acquisition, and the gamified, interactive nature of digital tools appears to address
motivational challenges that often plague traditional EFL classrooms. The high rate of
voluntary, out-of-class use of digital tools also indicates that these technologies foster learner
autonomy, a key competency for lifelong language learning.

Nevertheless, the study also identifies important challenges that must be addressed. The
issue of digital distraction emerged as a recurring concern, suggesting that successful
integration of technology requires clear classroom management strategies and digital literacy
training. The digital divide, manifested through unequal access to reliable internet and modern
devices, also poses a significant equity issue, particularly in developing contexts.
Furthermore, teachers must receive adequate training to integrate digital tools pedagogically
rather than treating them as mere add-ons.

These findings have several implications for English language teaching in Uzbekistan and
similar contexts. First, university administrators should invest in robust digital infrastructure
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and provide students with equitable access to learning technologies. Second, professional
development programs should be designed to help teachers move beyond technical familiarity
toward pedagogically informed integration of digital tools. Third, curriculum designers
should incorporate blended learning models that strategically combine traditional and digital
methodologies to maximize learning outcomes.

This study has certain limitations. The 12-week duration may not capture long-term effects,
and the sample, drawn from a single institution, may limit the generalizability of the findings.
Future research should explore longitudinal effects, investigate specific subgroups of learners,
and compare the impact of different types of digital tools across diverse cultural and
educational settings.

5. Conclusion

Digital technologies, when integrated thoughtfully into English language teaching, exert a
powerful and beneficial impact on student learning outcomes. The present study demonstrates
that university students who engaged with digital tools achieved significantly higher gains in
proficiency, motivation, and engagement compared to those who relied on traditional methods
alone. While challenges such as digital distraction and unequal access remain, the overall
evidence strongly supports the strategic integration of digital technologies into the EFL
curriculum. As Uzbekistan continues to prioritize English language proficiency as a national
developmental goal, embracing digital pedagogies will be essential for preparing students to
thrive in an increasingly globalized world.
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