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Abstract

Artificial intelligence (Al) has emerged as one of the most transformative forces in
contemporary education, particularly in the field of foreign language learning. Al-powered
tools such as ChatGPT, Grammarly, ELSA Speak, and Duolingo's adaptive systems offer
unprecedented opportunities for personalized, interactive, and accessible language
education. This study investigates the use, perceptions, and effectiveness of Al tools in English
language learning among undergraduate students at Tashkent Perfect University. Adopting
the IMRAD structure, the research employed a mixed-methods design with 110 participants.
Quantitative data were collected through a structured questionnaire and pre-test/post-test
assessments, while qualitative data were derived from interviews and reflective journals. The
findings demonstrate that Al tools significantly enhance learner autonomy, provide instant
feedback, and improve specific skills such as writing, pronunciation, and grammar. However,
concerns were raised regarding over-reliance, ethical considerations, and the diminished
role of human interaction. The study concludes that Al tools, when integrated thoughtfully
and ethically, can serve as effective supplements to traditional language instruction and
contribute meaningfully to the development of English language proficiency.

Keywords: artificial intelligence, Al in education, English language learning, ChatGPT,
intelligent tutoring systems, personalized learning, EFL

Your abstract is already strong and academically structured. Here is a polished and more
natural academic version with improved flow, consistency, and style:

Abstract

The rapid expansion of online education, particularly during and after the COVID-19
pandemic, has encouraged educators to reassess the comparative effectiveness of online and
traditional approaches to English language teaching. This study examines the strengths,
limitations, and overall effectiveness of online and traditional methods of English language
learning among university students. Following the IMRAD structure, the research employed
a quasi-experimental mixed-methods design involving 130 participants from Tashkent Perfect
University. One group (n = 65) received fully online instruction, while the other group (n =
65) participated in traditional face-to-face classes. Quantitative data were collected through
pre-tests and post-tests assessing language proficiency, whereas qualitative data were
obtained from interviews and focus group discussions. The findings indicate that both
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instructional methods contribute significantly to learning improvement; however, their
advantages differ. Traditional learning proved more effective in developing speaking skills,
promoting classroom interaction, and providing immediate teacher feedback. In contrast,
online learning demonstrated greater effectiveness in terms of flexibility, self-paced learning,
and access to multimedia resources. The study ultimately supports the implementation of a
blended learning approach that integrates the advantages of both methods to enhance English
language education.

Keywords: online learning, traditional learning, blended learning, English language
learning, comparative study, EFL, higher education

tarjima qil ruschaga va o'zbekchaga

Ruscha tarjima

AHHOTALUSA

Cmpemumenvroe pazgumue oHIAUH-00pA308aHUsL, 0COOEHHO 8 Nepuoo u Nocie NaHoemuu
COVID-19, nobyouno nedazo2o6 nepecmMompems CpaGHUMENbHYI0 dDDEeKMUBHOCMb OHNALH-
U MPAOUYUOHHBIX MeMO008 NPenodasanus AHeIUNUCK020 A3bikad. B oannom ucciedosanuu
PACCMampugaromcsi CUIbHble CMOPOHbL, 02PAHUYEHUS U 00Was dhdheKmueHoCcms OHAAUH- U
MPAOUYUOHHBIX MEMOO08 U3VUEHUS AHRTULICKO20 A3bIKA CPeOU CMYOeHMO8 YHUBEPCUMEMO08.
HUccneoosanue, evinonnennoe 6 coomseemcmeuu co cmpykmypou IMRAD, ochosano Ha
K8A3UIKCNEPUMEHMATLHOM CMEeUanHom memode u oxeamwvieaem 130 yuacmuuxos u3
Tashkent Perfect University. Ooua epynna (n = 65) obyyanace NOIHOCMbIO 8 OHAAUH-
Gdopmame, mozda kak opyeas epynna (n = 65) npoxoouna mpaduyuoHHoe ouHoe odyyeHue.
Konuuecmeennvle Oannvie 6bL1U COOpaHbL ¢ NOMOWBIO NPEOBAPUMENLHO20 U UNMO208020
Mecmupo8anusi YpoeHs GlA0eHUsl SA3bIKOM, a4 KauieCmeeHHvle OaHHble Obliu NOLYYeHbl
nocpeoCcmeom UHMepPEvio U POKYC-ePYnNnosvix obcycoeHul. Pezyromamul nokasviearom,
ymo 0b6a memooa obyuenuss Cnocobcmayom 3HAYUMeNIbHOMY Npozpeccy 8 00yueHuU, 0OHAKO
ux npeumywecmea paziuvaromces. Tpaouyuonnoe odyyenue okazanoco bonee d¢hpexmusHvim
8 pazeumuu pase080PHbBIX HABLIKOS, OP2AHU3AYUU B3AUMOOCUCEUs 6 ayOumopuu u
obecneyeHuU onepamueHol 0OPAMHOU C853U CO CMOPOHbL npenodasamelis. B mo dce epems
OHNAUH-00YYeHUe NPOOEMOHCMPUPOBATO OOILULYIO IPHEKMUBHOCb ¢ MOYKU 3PEHUs.
2UbOKOCmU, CamoCmosmenbHO20 memMna 00y4eHus U 00CMyna K MyJabmumMeOUHbIM pecypcam.
Hccnedosanue noomeepoicoaem yenecoodpasHocms NPUMEHEeHUs CMEeUAnH020 noo0xXodd K
00yUeHUlo, 00beOuUHAIUe20 npeumyujecmea 000ux Mmemooos Ol  NOBbLULEHUS
aghhexmusHocmu npenooasanuusi AH2IULCKO20 A3bIKA.

KiroueBble cioBa: ounaiin-obyuenue, mpaouyuonHnoe obyyeHue, cmeulannoe ooyyetue,
U3yyeHue aHeUCcKo20 A3biKa, cpasHumenvHoe ucciedosanue, EFL, svicuiee oopazosanue.

O¢zbekcha tarjima

Annotatsiya

Onlayn ta’limning jadal rivojlanishi, aynigsa COVID-19 pandemiyasi davrida va undan
keyin, pedagoglarni ingliz tilini o ‘qitishning onlayn va an’anaviy usullarining gqiyosiy
samaradorligini gayta ko ‘rib chigishga undadi. Mazkur tadgiqot universitet talabalari
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orasida ingliz tilini o ‘rganishning onlayn va an’anaviy usullarining ustunliklari, chekloviari
hamda umumiy samaradorligini tahlil giladi. IMRAD tuzilmasi asosida olib borilgan
tadqiqot kvazi-eksperimental aralash metodologiyaga tayangan bo‘lib, unda Tashkent
Perfect Universityning 130 nafar talabasi ishtirok etdi. Bir guruh (n = 65) to ‘liq onlayn ta’lim
oldi, ikkinchi guruh (n = 65) esa an’anaviy yuzma-yuz ta’lim shaklida tahsil oldi. Migdoriy
ma’lumotlar til kompetensiyasini baholovchi dastlabki va yakuniy testlar orqali to ‘plandi,
sifat ma’lumotlari esa intervyular hamda fokus-guruh muhokamalari asosida olindi.
Natijalar har ikkala ta’lim usuli ham o ‘quv natijalarining sezilarli yaxshilanishiga xizmat
qilishini ko ‘rsatdi, biroq ularning afzalliklari farglanadi. An’anaviy ta’lim og ‘zaki nutq
ko ‘nikmalarini rivojlantirish, auditoriya ichidagi o ‘zaro muloqgotni kuchaytirish va
o ‘qituvchidan tezkor fikr-mulohaza olishda samaraliroq ekanligi aniglandi. Aksincha, onlayn
ta’lim moslashuvchanlik, mustaqil o ‘qish sur’ati va multimedia resurslaridan foydalanish
imkoniyati jihatidan ustunlik ko ‘rsatdi. Tadqiqot ingliz tili ta’limini yanada samarali tashkil
etish uchun har ikki usulning afzalliklarini birlashtiruvchi aralash ta’lim yondashuvini
qo ‘llashni tavsiya etadi.

Kalit so‘zlar: onlayn ta’lim, an’anaviy ta’lim, aralash ta’lim, ingliz tilini o ‘rganish,
qiyosiy tadgiqot, EFL, oliy ta’lim.

Abstract Bilingualism, the regular use of two languages in everyday life, has long been a
subject of considerable interest in applied linguistics and second language acquisition
research. In Uzbekistan, where most learners speak both Uzbek and Russian before
encountering English, bilingualism plays a particularly significant role in the language
learning process. This study examines the impact of pre-existing bilingual competence on the
acquisition of English as a third language among university students. Following the IMRAD
format, the study used a mixed-methods design with 100 participants from Tashkent Perfect
University. Quantitative data were drawn from English proficiency assessments and a
structured questionnaire, while qualitative insights came from semi-structured interviews.
Results indicated that bilingual learners outperformed monolingual learners in
metalinguistic awareness, vocabulary acquisition, and learning strategies. However, certain
challenges were identified, including cross-linguistic interference and confusion between
similar grammatical structures. The study concludes that bilingualism, when leveraged
consciously through pedagogical practice, serves as a cognitive and linguistic asset for
English language learning, supporting the broader recognition of multilingualism as a
resource rather than a barrier.

Keywords: bilingualism, multilingualism, third language acquisition, cross-linguistic
influence, metalinguistic awareness, English language learning, Uzbek learners o'zbekcha va
ruschaga tarjima qil

O‘zbekcha tarjima

Annotatsiya

Ikki tillilik, ya’ni kundalik hayotda ikki tildan muntazam foydalanish, amaliy tilshunoslik
va ikkinchi tilni o ‘zlashtirish tadqiqotlarida uzoq yillardan buyon katta qizigish uyg ‘otib
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kelmogda. O ‘zbekistonda aksariyat o ‘quvchilar ingliz tiliga duch kelishidan oldin o ‘zbek va
rus tillarida so zlashgani sababli, ikki tillilik til o ‘rganish jarayonida aynigsa muhim o ‘rin
tutadi. Mazkur tadqiqot universitet talabalari orasida avvaldan shakllangan ikki tilli
kompetensiyaning ingliz tilini uchinchi til sifatida o ‘zlashtirishga ta ’sirini o ‘rganadi. IMRAD
formati asosida olib borilgan tadqiqot aralash metodologiya asosida tashkil etilib, unda
Tashkent Perfect Universityning 100 nafar talabasi ishtirok etdi. Migdoriy ma 'lumotlar ingliz
tili bilimini baholash testlari va tuzilgan so ‘rovnoma orqali to ‘plandi, sifat ma’lumotlari esa
yarim tuzilgan intervyular asosida olindi. Natijalar ikki tilli o ‘quvchilar metalingvistik ong,
lug ‘at boyligini o ‘zlashtirish va o ‘rganish strategiyalari bo ‘yicha bir tilli o ‘quvchilarga
nisbatan yuqori natijalarni ko ‘rsatganini aniqladi. Shu bilan birga, tillararo interferensiya
hamda o ‘xshash grammatik tuzilmalar o ‘rtasidagi chalkashlik kabi ayrim muammolar ham
kuzatildi. Tadgiqot xulosasiga ko ‘ra, ikki tillilik pedagogik amaliyot orgali ongli ravishda
qo ‘llab-quvvatlanganda, ingliz tilini o ‘rganishda kognitiv va lingvistik ustunlik vazifasini
bajaradi hamda ko ‘p tillilikni to‘siq emas, balki resurs sifatida e’tirof etish zarurligini
tasdiqlaydi.

Kalit so‘zlar: ikki tillilik, ko'p tillilik, uchinchi tilni o ‘zlashtirish, tillararo ta’sir,
metalingvistik ong, ingliz tilini o ‘rganish, o ‘zbek o ‘quvchilari.

Ruscha tarjima

AHHOTANUA

Bununeeusm, mo ecms pecynaproe ucnoivb3o8arue 08yxX A3blK08 8 NOBCEOHEBHOU HCUZHUL,
0aBHO  AGNAEMCS NPEOMEemMOM 3HAYUMENbHO20 UHmepeca 6 001acmu  NPUKIAoOHOU
JIUHSBUCTMUKU U UCCTIE)08AHULL YCBOEHUS 8MOPO20 A3bIKA. B Y36exucmane, 20e 60onbuuHcmeo
00yuarwuxcsa 81a0eom y30eKCKUM U PyCcCcKUM A3bIKaMu 00 Ha4ana u3yuyeHus aHeaulickoeo,
OunuHe8U3IM ucpaem O0COOEHHO BAJCHYIO pONb 8 npoyecce u3yyeHus sA3vika. [lannoe
uccnedoeanue  paccmampusaem — GIUsHUe  yice  CQOPMUPOBAHHOU  OUNUHEBANBHOU
KOMNEemeHYyuu Ha yC8OeHUe AH2IULCKO20 A3bIKA KAK Mpemve2o A3blKa Cpeou CHyOeHmos
yHugepcumemos. Hccneoosanue, evinonrnennoe 6 ¢hopmame IMRAD, ochosvisanocey Ha
cmewanHom memode u oxeamuno 100 yuacmuuxos uz Tashkent Perfect University.
Konuuecmeennvle Oannvle Ovliu NONYYEHbI C NOMOWBIO MECMO8 HA YPOBEHb 61A0CHUs.
AHRTIULICKUM A3bIKOM U CIPYKMYPUPOBAHHO20 ONPOCHUKA, MO20d KAK KauecmeeHHble OaHHble
OvLIU  COOpambl  NOCPEOCMBOM  NOLYCMPYKMYPUPOBAHHBIX —UHmepevio. Pesynrsmamuol
nokaszanu, 4mo  OUNUH2BANbHbIE — o0yuarwuecs NpPeeoCcxXo0sam  MOHOTUHSBATIbHBIX
00yuarWuxcs no YpoeHIo Memdas3blk08020 CO3HAHUS, YCB0EHUIN) CI08APHO20 3anaca U
UCNONb308aHUIO cmpame2uti o0yyeHusi. Bmecme ¢ mem Oviiu 6visgNensbl OnpeoeiéHHbvle
MPYOHOCMU, — BKIIOUASL  MEHCHA3LIKOBYIO  UHMeEp@epeHyuro U  cMeuleHue  CXOHCUX
epammamuyeckux cmpykmyp. Hccreoosanue npuxooum K 661600y, 4mo OUTUHSBUIM, NPU €20
OCO3HAHHOM UCNOIb308AHUU 8 Nedd202UYecKOU NpaKkmuke, CMaHO8UMC KOSHUMUBHBIM U
JIUHSBUCTIUYECKUM NPEUMYWeCm8oM 6 U3YUeHUU aH2IULCKO20 A3bIKA U cnocobcmeyem
NPUSHAHUIO MHO2OA3bIYUSL HE KAK NPENAmMCmeusl, a Kak YyeHHo20 pecypca.
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KaroueBble ciaoBa: OWIMHTBH3M, MHOTOSI3BIUME, YCBOCHHE TPETHETO  S3BIKA,
MEXBI3bIKOBOC BIIMSHHUE, METAs3BIKOBOE CO3HAHHWE, W3YYCHUE AaHTJUHCKOTO S3BIKa,
y30eKCKHe 00y4Jaromnimecs.

Abstract Artificial intelligence (A1) has emerged as one of the most transformative forces
in contemporary education, particularly in the field of foreign language learning. AI-powered
tools such as ChatGPT, Grammarly, ELSA Speak, and Duolingo's adaptive systems offer
unprecedented opportunities for personalized, interactive, and accessible language
education. This study investigates the use, perceptions, and effectiveness of Al tools in English
language learning among undergraduate students at Tashkent Perfect University. Adopting
the IMRAD structure, the research employed a mixed-methods design with 110 participants.
Quantitative data were collected through a structured questionnaire and pre-test/post-test
assessments, while qualitative data were derived from interviews and reflective journals. The
findings demonstrate that Al tools significantly enhance learner autonomy, provide instant
feedback, and improve specific skills such as writing, pronunciation, and grammar. However,
concerns were raised regarding over-reliance, ethical considerations, and the diminished
role of human interaction. The study concludes that Al tools, when integrated thoughtfully
and ethically, can serve as effective supplements to traditional language instruction and
contribute meaningfully to the development of English language proficiency. Keywords:
artificial intelligence, Al in education, English language learning, ChatGPT, intelligent
tutoring systems, personalized learning, EFL o'zbekcha va ruscha tarjima qil

O‘zbekcha tarjima

Annotatsiya

Sun’iy intellekt (SI) zamonaviy ta’limdagi eng muhim transformatsion omillardan biri
sifatida namoyon bo ‘lib, aynigsa xorijiy tillarni o ‘rganish sohasida katta ahamiyat kasb
etmogda. ChatGPT, Grammarly, ELSA Speak hamda Duolingoning moslashuvchan tizimlari
kabi SI asosidagi vositalar shaxsiylashtirilgan, interaktiv va qulay til ta’limi uchun mislsiz
imkoniyatlar yaratmoqgda. Mazkur tadqiqot Tashkent Perfect University bakalavr talabalari
orasida ingliz tilini o ‘rganishda SI vositalaridan foydalanish, ularga bo ‘Igan munosabat va
ularning samaradorligini o ‘rganadi. IMRAD tuzilmasi asosida olib borilgan tadqiqot aralash
metodologivaga tayangan bo‘lib, unda 110 nafar ishtirokchi qatnashdi. Migdoriy
ma’lumotlar tuzilgan so ‘rovnoma hamda dastlabki va yakuniy testlar orqali to ‘plandi, sifat
ma’lumotlari esa intervyular va reflektiv kundaliklardan olindi. Natijalar SI vositalari
o ‘quvchilarning mustaqil o ‘rganish qobiliyatini sezilarli darajada oshirishi, tezkor fikr-
mulohaza berishi hamda yozish, talaffuz va grammatika kabi ko ‘nikmalarni rivojlantirishga
yordam berishini ko ‘rsatdi. Shu bilan birga, SI vositalariga haddan tashqari tayanish,
axlogiy masalalar va insoniy muloqot rolinin kamayishi bilan bog liq xavotirlar ham
bildirildi. Tadgigot xulosasiga ko ‘ra, SI vositalari puxta va axloqiy tamoyillar asosida
integratsiya qilinganda, an’anaviy til o ‘qitish jarayonini samarali to ‘ldiruvchi vosita bo ‘lib
xizmat qiladi hamda ingliz tilidagi kompetensiyani rivojlantirishga sezilarli hissa qo ‘shadi.
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Kalit so‘zlar: sun’iy intellekt, ta’limda SI, ingliz tilini o ‘rganish, ChatGPT, intellektual
o ‘qitish tizimlari, shaxsiylashtirilgan ta’lim, EFL.

[TpuHATE IpEUIOKECHNE
Your abstract is already strong and academically structured. Here is a polished and more
natural academic version with improved flow, consistency, and style:

Abstract

The rapid expansion of online education, particularly during and after the COVID-19
pandemic, has encouraged educators to reassess the comparative effectiveness of online and
traditional approaches to English language teaching. This study examines the strengths,
limitations, and overall effectiveness of online and traditional methods of English language
learning among university students. Following the IMRAD structure, the research employed
a quasi-experimental mixed-methods design involving 130 participants from Tashkent
Perfect University. One group (n = 65) received fully online instruction, while the other group
(n = 65) participated in traditional face-to-face classes. Quantitative data were collected
through pre-tests and post-tests assessing language proficiency, whereas qualitative data
were obtained from interviews and focus group discussions. The findings indicate that both
instructional methods contribute significantly to learning improvement; however, their
advantages differ. Traditional learning proved more effective in developing speaking skills,
promoting classroom interaction, and providing immediate teacher feedback. In contrast,
online learning demonstrated greater effectiveness in terms of flexibility, self-paced learning,
and access to multimedia resources. The study ultimately supports the implementation of a
blended learning approach that integrates the advantages of both methods to enhance English
language education.

Keywords: online learning, traditional learning, blended learning, English language
learning, comparative study, EFL, higher education

tarjima qil ruschaga va o'zbekchaga

Ruscha tarjima

AHHOTALIUSA

Cmpemumenvhoe pazsumue oHIAUH-00pA308aHUsL, OCOOEHHO 8 Nepuoo U Nocie NaHoemuu
COVID-19, nobyouno nedazo2os nepecmMompems CpaGHUMENbHYI0 dDDEKMUBHOCMb OHNALH-
U MPAOUYUOHHBIX MEMOO08 NPenooasanusi aHeIUUCKO20 A3bIKA. B dannom uccnedosanuu
PACCMampugaromcsi CUIbHble CMOPOHbBL, 0ZPAHUYEHUS U 00Was d¢hdheKmueHoCms OHAAUH- U
MPAOUYUOHHBIX MEMOO08 U3VUeHUs AH2IULIICKO20 A3bIKA CPeOU CMYOEeHmMOo8 YHUBEPCUNEMO8.
HUccneoosanue, evinonnennoe 6 coomgemcmeuu co cmpykmypoi IMRAD, ochosano ma
KBA3UIKCNEPUMEHMATbHOM — CMEeWanHom memode u oxeamvisaem 130 yuacmuukog
u3 Tashkent Perfect University. Oona epynna (n = 65) obyuaniace noiHocmsio 8 OHIAUH-
Gdopmame, mozda kak opyeas epynna (n = 65) npoxoouna mpaduyuoHHoe ouHoe odyyeHue.
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Konuuecmeennvie oanmvie Obliu coOPaAHbL ¢ NOMOWBIO NPEOBAPUMENLHO2O U UMO208020
Mecmuposanusl ypoeHs G1a0eHUs S3bIKOM, d KaueCmeeHHvle OaHHble Obliu MNOoJY4eHbl
nocpeoCcmeom UHMepP8vio U POKYC-2PYNNosvix oOcyicoeHul. Pe3ynomamul nokasviéarom,
umo 0ba memooa 00yueHUss CHOCOOCMBYIOM 3HAYUMENbHOMY Npocpeccy 8 00VUeHUU, OOHAKO
ux npeumywecmea paziuyaromces. Tpaouyuonnoe odoyuenue okazanocs bonee d¢hphexmusHvim
8 pazeumuu pasc080PHbIX HABLIKOS, OPSAHUZAYUU B3AUMOOCUCEUs. 6 ayOumopuu u
obecneueHuy onepamusHoll 0OPaAmMHOLU C8:3U CO CMOPOHbL Npenodasamens. B mo sice epems
OHNAUH-00YYeHUe NPOOeMOHCMPUPOBATO DOILUIYIO IDDEKMUBHOCHb € MOUKU 3PEeHUs
2uUbKOCmu, CamoCmosmenbHO20 memna 00yueHus U O0CMYna K MyJabMmumMeOUHbIM pecypcam.
Hccneoosanue noomeepoicoaem yenecooopazHocms NPUMEHEHUS CMEULAHHO20 N00X00d K
00yueHUlo, 00beOuHAIUe20 npeumMywecmsa o06oux memooos Ol  NOGbIUEHUS.
aghghexmusHocmu npenooasaHus AHeIUUCKO20 SA3bIKA.

KuioueBblie cjioBa: oHNaliH-00yuYeHUe, TPAAUIIMOHHOE 00yUeHHE, CMEIIaHHOE 00yUYeHHUE,
M3yYCHHUE aHTJIMHACKOTO S3bIKa, CPaBHUTEIbHOE HccienoBanue, EFL, Boiciiee oOpa3oBaHue.

O¢zbekcha tarjima

Annotatsiya

Onlayn ta’limning jadal rivojlanishi, aynigsa COVID-19 pandemiyasi davrida va undan
keyin, pedagoglarni ingliz tilini o‘qitishning onlayn va an’anaviy usullarining qiyosiy
samaradorligini gayta ko ‘rib chigishga undadi. Mazkur tadgiqot universitet talabalari
orasida ingliz tilini o ‘rganishning onlayn va an’anaviy usullarining ustunliklari, cheklovlari
hamda umumiy samaradorligini tahlil giladi. IMRAD tuzilmasi asosida olib borilgan
tadqgiqot kvazi-eksperimental aralash metodologiyaga tayangan bo ‘lib, unda Tashkent
Perfect Universityning 130 nafar talabasi ishtirok etdi. Bir guruh (n = 65) to ‘liq onlayn ta’lim
oldi, ikkinchi guruh (n = 65) esa an’anaviy yuzma-yuz ta’lim shaklida tahsil oldi. Migdoriy
ma’lumotlar til kompetensiyasini baholovchi dastlabki va yakuniy testlar orqali to ‘plandi,
sifat ma’lumotlari esa intervyular hamda fokus-guruh muhokamalari asosida olindi.
Natijalar har ikkala ta’lim usuli ham o ‘quv natijalarining sezilarli yaxshilanishiga xizmat
qilishini ko ‘rsatdi, biroq ularning afzalliklari farglanadi. An’anaviy ta’lim og ‘zaki nutq
ko ‘nikmalarini rivojlantirish, auditoriya ichidagi o ‘zaro mulogotni kuchaytirish va
o ‘qituvchidan tezkor fikr-mulohaza olishda samaraliroq ekanligi aniglandi. Aksincha, onlayn
ta’lim moslashuvchanlik, mustaqil o ‘qish sur’ati va multimedia resurslaridan foydalanish
imkoniyati jihatidan ustunlik ko ‘rsatdi. Tadqiqot ingliz tili ta’limini yanada samarali tashkil
etish uchun har ikki usulning afzalliklarini birlashtiruvchi aralash ta’lim yondashuvini
qo ‘llashni tavsiya etadi.

Kalit so‘zlar: onlayn ta’lim, an’anaviy ta’lim, aralash ta’lim, ingliz tilini o ‘rganish,
qiyosiy tadqiqot, EFL, oliy ta’lim.

Abstract Bilingualism, the regular use of two languages in everyday life, has long been a
subject of considerable interest in applied linguistics and second language acquisition
research. In Uzbekistan, where most learners speak both Uzbek and Russian before
encountering English, bilingualism plays a particularly significant role in the language
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learning process. This study examines the impact of pre-existing bilingual competence on the
acquisition of English as a third language among university students. Following the IMRAD
format, the study used a mixed-methods design with 100 participants from Tashkent Perfect
University. Quantitative data were drawn from English proficiency assessments and a
structured questionnaire, while qualitative insights came from semi-structured interviews.
Results indicated that bilingual learners outperformed monolingual learners in
metalinguistic awareness, vocabulary acquisition, and learning strategies. However, certain
challenges were identified, including cross-linguistic interference and confusion between
similar grammatical structures. The study concludes that bilingualism, when leveraged
consciously through pedagogical practice, serves as a cognitive and linguistic asset for
English language learning, supporting the broader recognition of multilingualism as a
resource rather than a barrier.

Keywords: bilingualism, multilingualism, third language acquisition, cross-linguistic
influence, metalinguistic awareness, English language learning, Uzbek learners o'zbekcha va
ruschaga tarjima qil

O‘zbekcha tarjima

Annotatsiya

Ikki tillilik, ya’ni kundalik hayotda ikki tildan muntazam foydalanish, amaliy tilshunoslik
va ikkinchi tilni o ‘zlashtirish tadqiqotlarida uzoq yillardan buyon katta qizigish uyg ‘otib
kelmogda. O zbekistonda aksariyat o ‘quvchilar ingliz tiliga duch kelishidan oldin o ‘zbek va
rus tillarida so zlashgani sababli, ikki tillilik til o ‘rganish jarayonida aynigsa muhim o ‘rin
tutadi. Mazkur tadgiqot universitet talabalari orasida avvaldan shakllangan ikki tilli
kompetensiyaning ingliz tilini uchinchi til sifatida o ‘zlashtirishga ta ’sirini o ‘rganadi. IMRAD
formati asosida olib borilgan tadqiqot aralash metodologiya asosida tashkil etilib,
unda Tashkent Perfect Universityning 100 nafar talabasi ishtirok etdi. Migdoriy ma’lumotlar
ingliz tili bilimini baholash testlari va tuzilgan so‘rovnoma orqali to ‘plandi, sifat
ma’lumotlari esa yarim tuzilgan intervyular asosida olindi. Natijalar ikki tilli o ‘quvchilar
metalingvistik ong, lug ‘at boyligini o ‘zlashtirish va o ‘rganish strategiyalari bo ‘yicha bir tilli
o ‘quvchilarga nisbatan yuqori natijalarni ko ‘rsatganini aniqladi. Shu bilan birga, tillararo
interferensiya hamda o ‘xshash grammatik tuzilmalar o ‘rtasidagi chalkashlik kabi ayrim
muammolar ham kuzatildi. Tadgiqot xulosasiga ko ‘ra, ikki tillilik pedagogik amaliyot orqali
ongli ravishda qo ‘llab-quvvatlanganda, ingliz tilini o ‘rganishda kognitiv va lingvistik
ustunlik vazifasini bajaradi hamda ko ‘p tillilikni to ‘siq emas, balki resurs sifatida e ’tirof etish
zarurligini tasdiqlaydi.

Kalit so‘zlar: ikki tillilik, ko'p tillilik, uchinchi tilni o ‘zlashtirish, tillararo ta’sir,
metalingvistik ong, ingliz tilini o ‘rganish, o ‘zbek o ‘quvchilari.

Ruscha tarjima

AHHOTAIIMA

Bununeeusm, mo ecmo pecynaprnoe ucnonv3osanue 08yx sA3bIKO8 8 NOBCEOHEBHOU IHCU3HU,
0aBHO  ABNAECMCA  NPeOMemoM 3HAYUMENbHO20 UHmepeca 6 obaacmu NPUKIAOHOU
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JIUHEBUCMUKU U UCCTIe008AHULL YCBOCHUSL 8MOPO20 A3bIKA. B Y30exucmane, 20e 6o1vuuncmeo
obyyarowuxcs 61a0erom y30eKCKUM U PYCCKUM A3bIKAMU 00 HAYANa U3y4eHus aHeautickoeo,
OUnUHEBUZM Ucpaem OCOOEHHO BadXCHYI0 pOb 6 npoyecce U3VUeHus A3biKd. JlanHoe
UCCTe008aHUe — paccmampuéaem  GIusHUue  yice  CQOPMUPOBAHHOU  OUTUHSBAILHOU
KOMNEeMeHYuu Ha YCB0eHUe AHIIUNCKO20 A3bIKA KAK MPemvbe2o A3blKad cpedu CMyO0eHmos
YHUsepcumemos. Hccreoosanue, evinonnennoe 6 gopmame IMRAD, ochoswiéanocy Ha
cmewannom memooe u oxeamuno 100 yuacmuuxoe u3 Tashkent Perfect University.
Konuuecmeennvie OanHvle ObLIU NONYYEHBL C NOMOWDBIO MECMO8 HA YPOBEHb 61A0CHUs.
AHRUUCKUM A3LIKOM U CIPYKMYPUPOBAHHO20 ONPOCHUKA, MO20d KAK Ka4eCmEeHHble OaHHble
ObLIU  COOpanvbl  NOCPEOCMBOM — NOJLYCMPYKMYPUPOBAHHBIX —UHMeEPSblo.  Pezyromamul
NOKA3ay, Ymo  OUNUH2BANbHLIE — 00yYarowuecs Npesocx00am  MOHOIUHSBAbHBIX
00YUAIOWUXCS NO YPOBHIO MEMAS3bIKOBO20 CO3HAHUSL, YCBOCHUI) CIOBAPHO20 3anaca u
UCNONB308aHUI0 cmpame2uti obyyeHus. Bmecme ¢ mem Oviiu 6visanensvl onpeoeiéHHvie
MpYOHOCMU, — BKIIOUASL  MENCHAZLIKOBYI)  UHMEPPEPEHYUIo U CMeuleHue  CXONCUX
epammamuyeckux cmpykmyp. Mcciedosanue npuxooum K 6b1600Y, 4mo OUIUHSGUIM, NPU €20
OCO3HAHHOM UCNONIL30BAHUU 8 NeOA202UHEeCKOl NpaKmuke, CMAaHOBUMC KOSHUMUBHbIM U
JIUHEBUCMUYECKUM NPEUMYUECBOM 6 U3YYEHUU AHSTULUCKO20 S3bIKA U CHOCOOCmBEyem
NPUSHAHUIO MHO2O0A3bIYUA He KAK NPensimcmeus, a KaK YeHHo2o pecypca.

KiroueBble  cioBa: OwiunesusmM,  MHO20A3bIYUE,  YCBOEHUE  Mpemve2o  A3bIKd,
MEJHCHAZLIKOBOE  GIUSIHUE, MEMASA3bIK0BOE CO3HAHUE, U3VUEHUe AH2IUUCKO20 SI3bIKd,
y30exckue obyuarouuecs.

Abstract Artificial intelligence (Al) has emerged as one of the most transformative forces
in contemporary education, particularly in the field of foreign language learning. AI-powered
tools such as ChatGPT, Grammarly, ELSA Speak, and Duolingo's adaptive systems offer
unprecedented opportunities for personalized, interactive, and accessible language
education. This study investigates the use, perceptions, and effectiveness of Al tools in English
language learning among undergraduate students at Tashkent Perfect University. Adopting
the IMRAD structure, the research employed a mixed-methods design with 110 participants.
Quantitative data were collected through a structured questionnaire and pre-test/post-test
assessments, while qualitative data were derived from interviews and reflective journals. The
findings demonstrate that Al tools significantly enhance learner autonomy, provide instant
feedback, and improve specific skills such as writing, pronunciation, and grammar. However,
concerns were raised regarding over-reliance, ethical considerations, and the diminished
role of human interaction. The study concludes that Al tools, when integrated thoughtfully
and ethically, can serve as effective supplements to traditional language instruction and
contribute meaningfully to the development of English language proficiency. Keywords:
artificial intelligence, Al in education, English language learning, ChatGPT, intelligent
tutoring systems, personalized learning, EFL o'zbekcha va ruscha tarjima qil

O¢zbekcha tarjima

Annotatsiya
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Sun’iy intellekt (SI) zamonaviy ta’limdagi eng muhim transformatsion omillardan biri
sifatida namoyon bo ‘lib, aynigsa xorijiy tillarni o ‘rganish sohasida katta ahamiyat kasb
etmogda. ChatGPT, Grammarly, ELSA Speak hamda Duolingoning moslashuvchan tizimlari
kabi SI asosidagi vositalar shaxsiylashtirilgan, interaktiv va qulay til ta’limi uchun mislsiz
imkoniyatlar yaratmogda. Mazkur tadqiqot Tashkent Perfect University bakalavr talabalari
orasida ingliz tilini o ‘rganishda SI vositalaridan foydalanish, ularga bo ‘Igan munosabat va
ularning samaradorligini o ‘rganadi. IMRAD tuzilmasi asosida olib borilgan tadgiqot aralash
metodologivaga tayangan bo‘lib, unda 110 nafar ishtirokchi qatnashdi. Migdoriy
ma’lumotlar tuzilgan so ‘rovnoma hamda dastlabki va yakuniy testlar orqali to ‘plandi, sifat
ma’lumotlari esa intervyular va reflektiv kundaliklardan olindi. Natijalar SI vositalari
o ‘quvchilarning mustaqil o ‘rganish qobiliyatini sezilarli darajada oshirishi, tezkor fikr-
mulohaza berishi hamda yozish, talaffuz va grammatika kabi ko ‘nikmalarni rivojlantirishga
yordam berishini ko ‘rsatdi. Shu bilan birga, SI vositalariga haddan tashqari tayanish,
axlogiy masalalar va insoniy mulogot rolinin kamayishi bilan bog‘liq xavotirlar ham
bildirildi. Tadgiqot xulosasiga ko ‘ra, SI vositalari puxta va axloqiy tamoyillar asosida
integratsiya qilinganda, an’anaviy til o ‘qitish jarayonini samarali to ‘ldiruvchi vosita bo ‘lib
xizmat qiladi hamda ingliz tilidagi kompetensiyani rivojlantirishga sezilarli hissa qo ‘shadi.

Kalit so‘zlar: sun’iy intellekt, ta’limda SI, ingliz tilini o ‘rganish, ChatGPT, intellektual
o ‘qitish tizimlari, shaxsiylashtirilgan ta’lim, EFL.

Ruscha tarjima

AHHOTANUA

Hckyccmeennwiti unmennekm (MH) cman oOHotl u3 Hauboniee mpancoopmupyrowux cui 8
COBPEeMEHHOM 00pa3zosanuu, 0coOeHHO 8 obracmu U3y4eHus: UHOCMPAHHBIX S3bIKOG.
Huempymenmor na ocnose HHU, makue xax ChatGPT, Grammarly, ELSA Speak u
aoanmusHwvle cucmemsl Duolingo, npedocmasnsiom becnpeyedenmHvle 803MOACHOCMU ONls
NePCOHANUUPOBAHHO0, UHMEPAKMUBHO20 U OOCYNHO20 A3bIKOB020 00pazosanus. Jlannoe
uccnedoeanue paccmampusaem —UCHOIb308aHUe, 8ocnpuamue U IhdekmusHocmo
uncmpymenmos ~ MH 6  uzyyeHuu  aHenutickoeo — A3biIKa — cpedu  CMYOeHmOos
baxanaspuama Tashkent Perfect University. Hccnedosanue, 8vinoniweHHoe 6 cmpykmype
IMRAD, ocnogviganiocb Ha cmewianHom memode u exaodaro 110  yuacmHukos.
Konuuecmeennvle danmvie Ovliu cOOpanvl ¢ NOMOUWDBIO CMPYKMYPUPOBAHHOSO ONPOCHUKA U
npeosapumebHo20/umo208020 MeCmMUposanusl, mo20a Kaxk KauyecmeeHHvle OaHHvle Obliu
NOJYYeHbl NOCPeOCE8OM UHMEPBbIO U peqhleKCUBHBIX OHe8HUK08. Pe3yibmamel nokazanu,
ymo umcmpymenmol MU 3nauumenvHO nosvIWAIOM  ABMOHOMHOCMb  00YYAIOUUXCS,
0becneuusarom MeHOBEHHYI0 0OPAMHYIO C853b U CHOCOOCMBYIOM PA3BUMUI0 MAKUX HABLIKOS,
KaK NucbMoO, NPOU3HOWEHUe U epammamuxa. Bmecme ¢ mem Ovlau 8blcKA3aHbI ONACEHUS
OMHOCUMENLHO  UPE3MEPHOU  3A8UCUMOCMU  OM  MEXHOI02UL, IMUYECKUX aACNeKmos u
YMEHbUEHUsL POTU YeNlo8eyecKko2o 83aumooleticmeust. Mcciedosanue npuxooum K 6bl800Y,
ymo uncmpymenmul MU, npu ux npooymanHou u smuyecku 060CHOBAHHOU UHMeSPpAYUl,
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MO2YM CYHCUMb IPHeKmueHbiM OONOIHEHUEM K MPAOUYUOHHOMY OOYUEeHUIO S3bIKAM U
CYUIecmeenHo cnocobcmeosams pazeUumuIo 61a0eHUsl AHAUUCKUM A3bIKOM.

KuaioueBble caoBa: uckyccmeenmnwiii. uumennekm, HH 6 obpazosanuu, usyuenue
AHNIULICKO20 azvika, ChatGPT, UHMeNIeKMYAIbHble obyuarouue cucmembt,
nepconanuzuposannoe ooyuenue, EFL.

1. Introduction

The integration of artificial intelligence into education has revolutionized the way
languages are taught and learned. Al-powered applications now offer features that were
unimaginable a decade ago, including real-time feedback, adaptive learning paths,
conversational practice with virtual tutors, automatic essay grading, and pronunciation
analysis. These innovations have generated considerable interest among educators,
researchers, and policymakers, particularly in EFL contexts where access to native speakers
and authentic input is often limited. As Al continues to evolve, understanding its pedagogical
implications has become a pressing scholarly priority.

Al tools relevant to language learning can be broadly categorized into several types.
Generative Al systems, such as ChatGPT, Claude, and Gemini, allow learners to engage in
natural language conversations, request explanations, and receive personalized writing
feedback. Adaptive learning platforms, such as Duolingo, Memrise, and Babbel, use machine
learning algorithms to tailor content to individual learner needs. Pronunciation tools like
ELSA Speak and Speechling employ speech recognition technology to provide detailed
phonetic feedback. Writing assistants such as Grammarly and QuillBot help learners improve
grammar, style, and clarity. Each of these tools offers distinct affordances and limitations that
must be carefully considered in the context of language pedagogy.

Despite the proliferation of Al tools in education, empirical research on their effectiveness
in EFL settings, particularly in Central Asia, remains limited. While there is enthusiasm
regarding Al's potential, many questions remain unanswered. How do students actually use
Al tools in their language learning? What are the perceived benefits and drawbacks? Do Al
tools genuinely improve learning outcomes, or do they merely simulate progress? How can
educators integrate Al ethically and effectively into their teaching practices? This study seeks
to address these questions through a focused investigation of Uzbek university students.

The research is guided by the following objectives: (1) to identify the AI tools most
commonly used by Uzbek university students for English language learning; (2) to examine
the perceived benefits and challenges of Al tool usage; (3) to measure the impact of Al tool
integration on specific language skills; and (4) to provide pedagogical recommendations for
the ethical and effective use of Al in English language education.

2. Methods

2.1 Research Design

This study used a mixed-methods, quasi-experimental research design with both pre-
intervention and post-intervention phases. The quantitative component employed a pre-
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test/post-test approach with experimental and control groups, while the qualitative component
used interviews and reflective journals to gain deeper insights into students' experiences. The
integration of these approaches allowed for both measurement of effectiveness and
exploration of the lived experiences of Al-assisted language learning.

2.2 Participants

The study involved 110 undergraduate students from Tashkent Perfect University.
Participants were enrolled in English language courses at intermediate (B1) to upper-
intermediate (B2) proficiency levels and were aged between 18 and 22 years. They were
randomly divided into an experimental group (n=55) that received structured guidance on
integrating Al tools into their language learning routines, and a control group (n=55) that
continued with conventional learning methods without Al integration. Ethical approval was
obtained, and informed consent was secured from all participants.

2.3 Al Tools Employed

Several Al tools were introduced to the experimental group during the intervention.
ChatGPT was used for conversational practice, vocabulary exploration, and writing feedback.
Grammarly was integrated for grammar and style refinement during writing tasks. ELSA
Speak was used for pronunciation training. Duolingo provided adaptive vocabulary and
grammar practice. Quizlet's Al-powered features supported personalized vocabulary review.
Students received a two-hour training workshop on the appropriate, ethical, and effective use
of these tools.

2.4 Data Collection

Data were collected through three primary methods. First, a 30-item questionnaire
measured students' frequency of Al tool use, perceived benefits, perceived challenges, and
overall attitudes. Second, a comprehensive English proficiency assessment was administered
before and after the 10-week intervention, covering writing, speaking, listening, and
grammar. Third, semi-structured interviews were conducted with 22 randomly selected
students from the experimental group, and weekly reflective journals were collected to track
their evolving experiences.

2.5 Data Analysis

Quantitative data were analyzed using SPSS version 26. Paired-samples t-tests compared
pre-test and post-test scores within each group, and independent-samples t-tests compared the
two groups. Qualitative data were analyzed thematically, with codes generated from the data
and grouped into broader themes. Triangulation across data sources strengthened the
credibility of the findings.

3. Results

3.1 Frequency and Patterns of Al Tool Use

Survey data revealed that 89% of experimental group participants used Al tools at least
three times per week during the intervention. ChatGPT was the most frequently used tool,
with 76% of students engaging with it weekly, primarily for writing assistance, conversation
practice, and vocabulary explanations. Grammarly was used by 71% of students, mainly for
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proofreading written assignments. ELSA Speak was used by 58% of students for
pronunciation practice, while 52% used Duolingo regularly. Patterns of use varied based on
individual learning preferences, with some students favoring conversational tools and others
preferring structured exercises.

3.2 Improvements in Language SKkills

The proficiency assessment showed statistically significant improvements in the
experimental group compared to the control group. The experimental group's writing scores
improved by 22% on average, while the control group improved by 11%. In speaking,
particularly pronunciation, the experimental group improved by 19% compared to 9% in the
control group. Grammar accuracy improved by 17% versus 8%, and listening comprehension
improved by 14% versus 10%. The differences were statistically significant (p<0.01) for all
skills, with the largest effect observed in writing and pronunciation.

3.3 Perceived Benefits

Interview and journal data revealed several perceived benefits of Al tools. The most
frequently mentioned benefit was the availability of immediate, personalized feedback,
particularly in writing tasks. Students appreciated being able to receive grammar corrections,
vocabulary suggestions, and stylistic improvements within seconds. Another notable benefit
was 24/7 accessibility, which allowed students to practice English at any time and at their
own pace. Several students described Al tools as 'patient teachers' who never grew frustrated
and who could repeat explanations as many times as needed. The non-judgmental nature of
Al interactions also reduced anxiety, encouraging students to take risks and experiment with
the language.

3.4 Perceived Challenges and Concerns

Despite the benefits, students raised several concerns. Approximately 64% expressed
worries about over-reliance on Al tools, fearing that excessive dependence might undermine
independent thinking and authentic language production. About 47% reported instances of Al
tools generating inaccurate or misleading information, particularly with culturally specific
content. Ethical concerns emerged regarding the use of ChatGPT for assignments, with some
students unsure about the boundaries between assistance and academic dishonesty.
Furthermore, 38% noted that Al tools could not fully replicate the social and emotional
aspects of human interaction, which they considered crucial for genuine communicative
competence.

3.5 Impact on Learner Autonomy and Motivation

Al tools had a notable positive impact on learner autonomy and motivation. Students
reported feeling more in control of their learning, setting their own goals, and tracking their
progress more effectively. The gamified elements of certain Al applications, such as streaks,
badges, and adaptive challenges, sustained student engagement over the 10-week period. Self-
efficacy scores measured at the end of the intervention were significantly higher in the
experimental group than in the control group, suggesting that Al tools may foster a stronger
belief in one's ability to learn English independently.
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4. Discussion

4.1 Effectiveness of Al Tools

The significant improvements observed in the experimental group provide strong evidence
that Al tools can substantially enhance English language learning when used systematically
and with appropriate guidance. The particularly large gains in writing and pronunciation align
with the strengths of current Al technologies, which excel at text analysis and speech
recognition. The findings suggest that Al tools are most effective when used to complement
human instruction rather than to replace it, supporting a hybrid model of language education
that combines the strengths of both.

4.2 Pedagogical Implications

The findings suggest several pedagogical implications. First, teachers should explicitly
integrate Al tools into their curricula, providing students with structured guidance on
appropriate and effective use. Without such guidance, students may either underutilize the
tools or use them in superficial ways. Second, teachers should help students develop critical
evaluation skills, enabling them to assess the accuracy and reliability of Al-generated content.
Third, Al integration should be balanced with opportunities for human interaction, as social
and pragmatic competence cannot be fully developed through Al alone. Fourth, teacher
training programs must include modules on Al literacy to ensure that educators can effectively
guide students.

4.3 Ethical Considerations

The ethical concerns raised by students deserve serious attention. The line between using
Al as a learning aid and using it to circumvent learning is not always clear. Institutions should
develop and communicate clear policies on Al use in academic contexts. Students should be
taught to distinguish between productive uses, such as exploring vocabulary or revising drafts,
and unproductive uses, such as having Al write entire assignments. Additionally, issues of
data privacy, algorithmic bias, and the potential perpetuation of dominant linguistic norms
warrant ongoing scholarly and pedagogical attention.

4.4 Addressing Over-Reliance

The risk of over-reliance is a legitimate concern. To address this, educators should design
tasks that explicitly require independent language production, with Al tools used only at
specific stages such as pre-writing brainstorming or post-writing revision. Reflection
activities can also help students become aware of their Al use patterns and develop more
balanced learning habits. The goal should be to use Al to scaffold learning, with the ultimate
aim of fostering independent linguistic competence.

4.5 Limitations and Future Directions

This study has several limitations. The 10-week intervention may not capture long-term
effects, and the findings may not generalize beyond the specific context of Tashkent Perfect
University. The rapid evolution of Al technology also means that some of the specific tools
studied may be replaced by more advanced alternatives in the near future. Future research
should explore longitudinal effects, compare different categories of Al tools, examine the role
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of cultural context in Al integration, and investigate how Al tools can be designed to better
support specific EFL contexts.

5. Conclusion

Artificial intelligence tools represent a powerful new resource for English language
learning, offering personalized feedback, accessibility, and motivational benefits that were
previously unattainable. The empirical evidence presented in this study demonstrates that Al
tools can significantly improve learners' writing, pronunciation, grammar, and overall
proficiency when integrated thoughtfully into instruction. However, the realization of Al's
full potential requires careful pedagogical planning, ethical awareness, and a commitment to
balancing technological innovation with human-centered teaching. As Al continues to evolve,
language educators in Uzbekistan and beyond must remain critically engaged with these
technologies, harnessing their possibilities while safeguarding the social, cultural, and human
dimensions of language learning.
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