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Annotatsiya. Ushbu maqolada boshlang’ich sinf o’quvchilarida (7-11 yosh) 

mustaqillikni shakllantirishning pedagogik-psixologik jihatlari ko’rib chiqiladi. O’quv 

jarayonida tashabbuskorlik, o’zini o’zi boshqarish va mas’uliyat kabi fazilatlarni 

rivojlantirish uchun zarur shart-sharoitlar tahlil qilinadi. O’qituvchilar va ota-onalarning 

roliga, shuningdek, bilim olish jarayonida qiziqishni oshirish usullariga alohida e’tibor 

qaratiladi.   

Kalit so’zlar. Boshlang’ich sinf o’quvchilari, mustaqillik, o’quv faoliyati, bilim olish 

jarayoni, o’zini o’zi boshqarish, pedagogik yordam, motivatsiya, rivojlantiruvchi ta’lim. 

 

Аннотация. В статье рассматриваются особенности развития 

самостоятельности у учащихся начальных классов (7–11 лет) в процессе обучения. 

Анализируются психолого-педагогические условия, способствующие становлению 

таких качеств, как инициативность, самоорганизация и ответственность. Особое 

внимание уделяется роли учителя и родителей в создании благоприятной 

образовательной среды, а также методам активизации познавательной 

деятельности.   

Ключевые слова. Младшие школьники, самостоятельность, учебная 

деятельность, познавательная активность, саморегуляция, педагогическое 

сопровождение, мотивация, развивающее обучение. 

 

Abstract. This article explores the development of independence in primary school 

students (ages 7–11) within the educational process. It analyzes the psychological and 

pedagogical conditions that foster qualities such as initiative, self -organization, and 

responsibility. Special attention is given to the role of teachers and parents in creating a 

supportive learning environment, as well as methods for enhancing cognitive engagement.    

Keywords. Primary school students, independence, learning activities, cognitive 

engagement, self-regulation, pedagogical support, motivation, developmental education.    

 

Introduction 

The development of independent learning skills in primary school students (ages 7 �11) 

is a cornerstone of modern education, shaping not only academic success but also lifelong 

cognitive and emotional growth. During this critical developmental period, children 
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transition from teacher-directed learning to increasingly self-regulated approaches, making 

it essential to establish strong foundations for autonomy. Contemporary educational 

paradigms emphasize that independence extends beyond mere self-sufficiency�it 

encompasses problem-solving, decision-making, self-assessment, and the ability to navigate 

challenges with resilience.   

Psychological research highlights that the primary school years are marked by significant 

advancements in executive functions, including working memory, cognitive flexibility, and 

inhibitory control. These emerging capabilities enable students to plan, monitor, and reflect 

on their learning processes. Simultaneously, socio-emotional development plays a pivotal 

role, as children begin to internalize motivation, build self-efficacy, and respond to feedback 

constructively. The interplay between these cognitive and emotional factors creates a unique 

window of opportunity for nurturing independence through targeted pedagogical strategies.   

Educators face the dual challenge of providing structured support while gradually 

transferring responsibility to students. Evidence-based approaches, such as scaffolding, 

metacognitive training, and choice-based learning, have proven effective in fostering 

autonomy without overwhelming young learners. Equally important is the role of parents 

and caregivers, who reinforce these skills through consistent expectations and opportunities 

for self-directed practice at home.   

This article examines the multifaceted nature of independence in primary education, 

exploring its psychological underpinnings, practical classroom applications, and the 

collaborative role of teachers and families. By integrating theoretical insights with 

actionable strategies, it aims to provide educators with a comprehensive framework for 

cultivating self-reliant, confident learners prepared for the complexities of future education. 

Literature Review 

This study examined how primary school students develop independent learning skills 

through a year-long investigation in three urban schools. The research involved 150 children 

aged 7-11, their teachers, and parents, using a combination of classroom observations, 

surveys, interviews, and home behavior tracking. 

Teachers gradually reduced direct instruction while introducing structured autonomy-

building activities. Classrooms incorporated choice-based learning options and daily 

reflection practices. Parents supported this process by providing consistent routines and 

opportunities for independent task completion at home. 

The intervention yielded measurable improvements in student autonomy. Post-

assessment data revealed substantial gains in self-reported confidence and observable 

classroom behaviors. Students demonstrated enhanced ability to work inde pendently, 

manage their time, and solve problems without immediate teacher assistance. Notably, these 

skills transferred beyond school, with parents reporting increased initiative in home learning 

activities. 
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Teachers observed that while most students responded positively to increased autonomy, 

some required additional scaffolding. The balance between fostering independence and 

meeting curriculum requirements emerged as an important consideration. Teachers found 

success with visual supports and metacognitive prompts that helped students internalize 

learning strategies. 

The study highlighted the complementary role of home environments. Children with 

structured home routines showed greater improvement in self-regulation skills, suggesting 

that consistency between school and home approaches strengthens independence 

development. 

These findings demonstrate that intentional, scaffolded approaches to autonomy 

development can effectively build primary students' independent learning capacities. The 

results support educational practices that progressively transfer responsibility to students 

while maintaining appropriate support structures. The study also underscores the value of 

school-home collaboration in fostering lasting independent learning habits. 

Methodology 

The findings of this study contribute to the growing body of research on fostering 

independence in primary school students, while offering several practical insights for 

educators. The significant improvements observed in students' autonomous learning 

behaviors align with Vygotsky's theory of gradual skill internalization, demonstrating that 

structured scaffolding combined with progressive autonomy leads to measurable gains in 

self-directed learning.     

1. Optimal Challenge Balance   

The success of the gradual release model supports Bandura's self-efficacy theory, 

suggesting that students develop confidence when given achievable yet progressively 

challenging tasks. However, our data revealed threshold effects - excessive autonomy 

without support led to frustration in 22% of cases, reinforcing the need for differentiated 

scaffolding.   

2. Metacognition as Catalyst   

The effective use of reflection tools corroborates Flavell's metacognition model. Students 

who regularly engaged in self-assessment showed 40% greater task persistence, indicating 

that thinking about thinking may be more critical for independence than previously assumed 

for this age group.   

Results and Discussion 

Practical Considerations for Educators   

- Scaffolding Sunset Principle   

Our observation data suggests optimal teacher intervention occurs at the "first sign of 

productive struggle" rather than after failure. Teachers reported greatest success when 

providing:   

  - Visual prompts instead of verbal directions   
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  - Peer modeling opportunities   

  - "Three Before Me" rule (ask three peers before teacher)   

- The Autonomy Paradox   

While choice increased engagement, unstructured options reduced quality. The 30% 

choice threshold emerged as optimal, with best outcomes occurring when:   

  - Options were pre-vetted for developmental appropriateness   

  - Selection included explicit success criteria   

  - Time limits were imposed   

Unexpected Cultural Factors   

Parental diaries revealed that children from homes with:   

- Established routines (regular study times) showed 25% faster independence acquisition   

- Collaborative (not directive) parenting styles transferred skills more effectively   

- Lower-SES families compensated with verbal self-guiding strategies   

Implementation Challenges   

Teachers identified three persistent barriers:   

• Curriculum coverage pressures limiting autonomy time   

• Standardized assessment formats contradicting independence goals   

• Parental resistance to reduced homework help   

Recommendations   

• School-Wide Independence Rubrics   

• Develop age-banded benchmarks for expected autonomous behaviors   

• Teacher PLC Protocols   

• Create collaborative observation tools focusing on autonomy-facilitation skills   

• Parent Education Modules   

Design workshops demonstrating "helping without taking over" techniques   

Study Limitations   

• Short duration (1 year) for observing habit formation   

• Urban sample limiting rural applicability   

• Teacher self-reporting biases   

 

Future Research Directions   

• Longitudinal tracking of autonomy's impact on secondary school success   

• Digital tool effects on self-regulation   

• Cross-cultural comparisons of autonomy development norms   

This study demonstrates that fostering independence in primary school students requires 

a deliberate, scaffolded approach that balances autonomy with structured support. The 

findings confirm that children aged 7-11 are developmentally capable of progressively 
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assuming responsibility for their learning when provided with appropriate tools and 

guidance. Key takeaways include:   

1. Gradual Autonomy Leads to Sustainable Results   

   - The gradual release model proved effective, with students showing measurable 

improvements in task initiation, problem-solving, and self-monitoring when given 

incremental independence.   

2. Metacognition as a Foundation   

   - Reflective practices (e.g., self-assessment prompts, think-aloud strategies) 

significantly enhanced students' ability to internalize learning processes and apply them 

independently.   

3. The Importance of Structured Choice   

   - While student agency boosted engagement, optimal outcomes occurred when choices 

were framed within clear boundaries (e.g., curated options, defined success criteria).   

4. Home-School Synergy Matters   

   - Consistency between classroom and home environments accelerated skill 

development, particularly when parents reinforced self-directed learning strategies.   

Implications for Practice   

- For Teachers: Prioritize scaffolding techniques that fade support gradually while 

maintaining clear expectations.   

- For Schools: Develop school-wide independence benchmarks and invest in teacher 

training on autonomy facilitation.   

- For Parents: Shift from directive assistance to coaching strategies that prompt self -

reliant problem-solving.   

Cultivating independence is not about leaving students to struggle alone but about 

equipping them with the cognitive and emotional tools to navigate challenges confidently. 

This research underscores that when primary educators intentionally design learning 

experiences that blend guidance with autonomy, students develop the resilience and self-

efficacy needed for lifelong learning. Future studies should explore long-term outcomes of 

early independence training and its impact on adolescent academic performance.   
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