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PA3BUTHUE HABBIKOB AHI'VIMHCKOMN YCTHOM PEUH Y YUYAIIIUXCS
HAYAJIBHBIX KJIACCOB IOCPEJACTBOM MYJbTUMOJAJTBHON
BU3YAJBHOU NOJJIEP)KKA 1 UHTEPAKTUBHBIX ®JIPII-KAPTOYEK

CeBapa AslmmypoaoBa
Yuumenwv anenuiicxozo azvika
obweobpazosamenvroul wkoavt Nel, Aneuep

AHHOTAaUMSA: B OawuHoti cmamve uccredyemcs 3QP@eKmueHOCmMb NPUMEHEHUS
MYTbMUMOOANILHOU 8U3YATbHOU nodoepxcku (multimodal visual scaffolding) u 3a0anuii na
ocHO8e (hIdUI-KApmoueK 6 npoyecce pa3eUMuUs HABLIKOE YCMHOU pedu Ha YpPoKax
AHNIULICKO20 A3bIKA 68 HayalbHou wkone. Ha ocnose meopuu 060tinoco kodupoganus A.
Iatieuo u konyenyuu cxagpgponounea JI. Bvieomckoeo Ookazano, umo uHmecpayusi
BU3VAILHBIX 00PA308 U UHMEPAKMUBHBIX 3A0AHUL CHUMCAEm YPOBEHb A3bIK0B020 bapvbepa U
peuesoll  mpegodcHocmu, cnocoocmeys beenocmu  peuu. B pabome npedcmasneHvl
MemoouiecKue peKkOMeHOayuy U munvl 3a0aHull 0Jis yduumesel Ha4aIbHblX KI1ACCO8.

KuaroueBble ciaoBa: MyrsmumooanvHoe euzyanrvHoe odOyuenue, Visual Scaffolding,
kapmouku Flashcards, Young EFL Learners, ycmuas peub, KOSHUMUBHASL MemOOUKd,
A3bIKOBOU Dapvep.

Abstract: This study investigates the effectiveness of multimodal visual scaffolding and
flashcard-based task strategies in enhancing the oral production of young EFL (English as a
Foreign Language) learners. Drawing upon cognitive and psycholinguistic frameworks—
specifically Allan Paivio’s Dual-Coding Theory and Lev Vygotsky’s Scaffolding concept—the
paper demonstrates how integrating visual imagery, motion, and task-based interaction
significantly reduces speaking anxiety and enhances oral fluency compared to traditional rote
memorization. The findings offer practical pedagogical insights and structured task templates
for primary school English educators.

Keywords: Multimodal Visual Learning, Visual Scaffolding, Flashcard Strategies, Young
EFL Learners, Oral Production, Cognitive Methodology, Speaking Anxiety.

BBEJEHMUE: Opnnoil M3 T7aBHBIX MpoOJiieM MNpH OOYYEHHHM AHIJIMHCKOMY SI3BIKY
y4YaluXxcsl HAYaJIbHbIX KJIACCOB SIBJISIETCS pedyeBasi TMIIOIMHAMUS U TICUXO0JIOTUYECKUi Oapbep
(speaking anxiety). TpaauiimoHHBIE METOJbI, OCHOBAaHHBIC HA MEXaHWYCCKOM 3ayYHWBaHUU
TEKCTOB U3 y4eOHMKA, 4acTO HE YYMUTHIBAIOT KOTHUTUBHBIE M ICUXO(PHU3UOJOTUYECKHE
0COOEHHOCTH JeTel MIIAIIero MKOJIbHOTO BO3pacTa.

JleT BOCIpMHUMAIOT HH(POPMALIHIO TPEUMYIIIECTBEHHO Yepe3 BU3yalbHbIE, CIIyXOBBIE U
KMHECTETUYECKUE KaHAJBbl. B CBA3M ¢ 3TUM CHCTEMAaTUYECKOE BHEIPEHUE MYJIbTUMOJAIBHON
BU3yanbHO moanepxku (Multimodal Visual Scaffolding) m uHTEepakTUBHBIX 3agaHuil ¢
KapTOYKaMH  SIBJISIETCSI  aKTyaJbHbIM HMHCTPYMEHTOM  aKTHMBHM3ALMM YCTHO-pEYEBOU
JESITEIbHOCTU yJallluXcs.
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Teoperuueckoii 6a30ii HCcIeOBaHUS CIYXKUT Teopus IBOWHOTO KOAUpOBaHUS A.
[TaitBuo  (1986), cormacHo KOTOpoW BepOanbHass W BU3yajdbHas HWH(popMamms
oOpabarpiBatoTcst mapaiuienbHo. CodeTaHwe CJIoBa W HAIBIIHOTO o0Opasza obierdaer
U3BJICYEHUE JICKCUUECKUX €UHUI] U3 IOJITOBPEMEHHOM MaMSITH U CTUMYJIUPYET CIOHTAHHYIO
pedb.

Konnermus JI. C. Beirorckoro o 3oHe Ommkaiiiiero pa3sutus u ckaddonauare (omnope)
MOYEPKUBAET HEOOXOJMMOCTh CO3JaHHUSl BCIIOMOTATENbHBIX BHEHIHUX CPEACTB MpHU
dopmupoBaHUH peueBBIX HaBBIKOB. Kpome Toro, ['mmotesa mpoayuupoBanus peun (Output
Hypothesis) M. CBeliH MOATBEPKIAET, YTO YCBOCHHE SI3bIKA MPOUCXOAUT 3P deKTUBHEE,
KOI'Jla y4Yal[uicsi akTUBHO NPOAYLUPYET peub. BusyalibHble KapTOUYKU CIYy»KaT CMBICIOBOU
OTIOPO¥ JIJIsl TIOCTPOCHHUS BBICKA3bIBAHHIA.

DKCIIEPUMEHTAIIbHOE HCCIEIOBAHUE MPOBOJUIOCH CPEAM Yydaluxcsi 2—3 KJIaccoB.
YyacTHHKY ObUTH pa3/IeICHbl Ha JIBE TPYIIIIHI:

1. KonrtponsHas rpynma: OOydeHHe NPOBOAWIOCH IO TPAIAWIUOHHOM METOIUKE
(3ay4nBaHM€e TUATOTOB U YTEHUE TEKCTOB).

2. DkcnepumeHTanpHas rpynmna: O0ydeHue CTpPOUJIOCh Ha OCHOBE MYJIbTUMOAAIBHBIX
BU3YaJIbHBIX OMOP U CIIEUAIBHBIX 3aJJaHUN C PIIdII-KaPTOUKAMHU.

[IpumeHnsiemble TUIIBI 3aJaHUN:

= Visual Story Chain («BusyasbHas 1menouka»): Yyammmcs JIEeMOHCTPUPYETCS
MOCIIEZIOBATEILHOCTh KApPTOYEK, MO0 KOTOPHIM OHHM COCTABJISIIOT KOPOTKUN CBS3HBIA pacckas
(mampumep: "The cat sees an apple. The cat eats the apple").

= Show and Describe («Ilokaxu n onmmmy): Yyammiics BRIOMpaeT KapTouky u 3a 30
CEKYH]I ONTUCHIBAET 1IBET, pa3Mep U JIeHCTBUE 00BEKTA.

= Pattern Interrupt Flashcards («Kaptouku ¢ »sddektoMm HEOXHMITAHHOCTHY):
Hcnonp3oBaHne IOMOPUCTHUECKUX WM HECTAaHAAPTHBIX M300pakeHui (cobaka B OYKax,
JeTaroniasi ppida), 4YTO BHI3BIBAET IMOIIMOHATBHBINA OTKIIMK U CTUMYJIMPYET HEITPOU3BOJIbHYIO
peub.

Onenka HaBbIKOB roBopeHus (Pre-test u Post-test) npoBoanIace no 4eTbIpeM KpUTEPHSIM:
oermocts peun (Fluency), cnoBapnsriii 3anac (Vocabulary), mpousnomenue (Pronunciation) u
peueBas akTuBHOCTH (Engagement).

Tabnuua 1. CpaBHUTENBHBINA aHAJIU3 POCTA MOKa3aTesIe yCTHOM peun

I'pynna BxoaHoit TecT HroroBebiii TecT JAnnamuka
(%) (%) pocra(%)
KonrponbHas 570, 61% 199
rpyIra
DKcrnepuMeHTaabHas 50% 8% 1309
rpyImmna
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PesynpraTel mOKa3pIBalOT poCT MoOKasarened yctHod peun Ha 32% B

DKCNEPUMEHTAIBHOM TPYIIIIE.

OCHOBHBIE Hay4HbIE BBIBOJIbI:

1. Camxenne pedeBoi TpeBoXHOCTH: UrpoBoit (hopMat U BU3yallbHbIE OMOPHI CMECTUIIH
(doxyc BHUMaHU JIeTel ¢ O0S3HU COBEPIIMTH OMIMOKY Ha COJIEP)KAHUE KAPTUHKH.

2. CHM)KeHNE KOTHUTUBHOM HAarpy3Kku: BusyaabHble CTUMYJIbI YCKOPUIIH IIPOLIECC TOMCKA
HY’KHBIX CJIOB B TAMSITH, COKpaTUB BpeMs Ha popMysiupoBaHue orBera Ha 40%.

BAKIIOYEHUE U METOAUYECKHUE PEKOMEHIALIMU: Pe3ynbrarsl
JKCIIEpUMEHTA HOJTBEPKAAIOT BBICOKYIO 3¢ (EeKTUBHOCTD MCIIOJIb30BAHHUS
MYJIbTUMOAQIIBHON BU3YaJbHOW MOJACPKKU M HHTEPAKTUBHBIX KapTOueK B OOyUYEHHUU
TOBOPEHUIO yYalUXCsl HAYaIbHOW LIKOJIBI.

[IpakTryeckrue peKOMEHIALNN:

* Ha ypokax cneayeT HCHOJIb30BaThb JAMHAMHUYHBIE M KOHTPACTHBIE BHU3yaJIbHbIE
KapTOYKH, n30erast CTaTHIHBIX MOHOXPOMHBIX H300paKEHH.

*  QPUI-KapTOYKU JOJDKHBI BBICTYNIaTh MHCTPYMEHTOM HHTEPAKTUBHBIX 3aJaHUMN
(Challenge, Storytelling, Role-Play), a He mpocTo 1eMOHCTpallMOHHBIM MaTEPHAIIOM.

* B HauanpHOI 1IKOJIE 1Ieeco00pa3Ho yaesaTh He MeHee 10—15 MUHYT Kaxa0ro ypoka
BU3YaJIbHBIM PEYEBBIM YIIPAKHEHUSIM.
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